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I. INTRODUCTION

.This project was an outgrowth of a Title I, ESEA cooperative project

involving nine Arkansas school districts. The cooperative was initiated

during the 1971-72 school year in response to the need for establishing

accountability procedures in Title 1, .ESEA programs. During the first two

years, the emphasis was focused on developing and field testing procedures

for conducting districtwide assessment of needs, program planning, and

program valuation. At the of the two-year period, the step-by-step

procedures which had proven effective and practical were published by the

Arkansas State Department of Education. This publication entitled,

A Project Guide for Im lementin an Accountabilit Nana ement System AMS

in Title 1, ESEA and Other Programs, was disseminated to all districts in

the state and has resulted in improved Title I projects and evaluation

reports.

After accomplishing the establiShed goal of developing and field test-

.

ing program accountability procedures, the participating districts directed

their efforts to the applic 'ion-of accountability procedures in Title I,
e

ESEA reading pr grams. This effort was initiated during the 1973-74 school

year. The results achieved, during the 1973-74 school year served as a

basis for further development and refinement during 1974-75. Those

districts participating included Helena-West Heleria, Brinkley, Delta Special,

Fort Smith, Hope, Marianna, Monticello, Mountain Home, and Russellville.

The Helena-West Helena School District.served as the administering

agent for the cooperative. The districts were assisted by the staff of

Educators ConSUlting Services, Inc., who had been involved in the coopera-

tive project since its inception.
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The purpose of this report is to describe the project activities

implemented during 1974-75 and to present the evaluation results:

II.. PROJECT PARTICIPANTS

A.1 Target Students

Each of the participating teachers°selected one section .of their

Title I participating students who were being provided instructioi in

reading to serve as the target population. A summary of the number of

minority and nonminority target students by grade is presented in Table I.

.a

TABLE I
.

THE NUMBER OF MINORITY AND NONMINORITY STUDENTS PARTICIPATING IN THE ,s
1974-75 TITLE I, ESEA COOPERATIVE READING PROJECT BY GRADE

GRADE

TOTAL
NUMBER

NUMBER OF
MINORITY

NUMBER OF
NONMINORITY

1 149 107 42

2 128 80 48

)

3 160 66' 94 i

4 130 102 28

5 '74 44 30

6 41 23 18

TOTAL 682 422 260

These participating Title I students were those who had demon-

.strated deficiendies in reading achievement as measured by stan-

dardized reading achievement tests. The most common criterion applied

7
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by the nine districts in selecting the students Was that their

deficit in reading was one or more grade level equivalent scores

below grade placement. I n some_of the districts, recommendations

by their previous teacher were also used,as a second criterion

for selection.

B. Teachers

Each of the nine participating districts selected teachers to

participate in the 1974-75 project. The number of teachers by

district was as follows:

District No. of Teachers

Helena-West Helena 12

Brinkley 4

Delta Special 2

Fort Smith 5

Hope e 4

Marianna 10

Monticello 3

Mountain Home 2

Russellville 4

)TOTAL 46

nostic eading procedures within their target classrooms. They,

adminisered criterion-referenced reading tests and ceco ded all

evaluative data specified in the evaluation design. So e of the

teachers were assisted by aiA, while others were not

Thes
(

teachers were provided training in implementing a di'

C. Superintendents and Coordinators of Federal-Programs

The superintendents and/or coordinators of Title ESEA Programs

in each district served as the cooperative board. T ey provided

assistance in implementing the program within their espective dis-

tricts and maintained communication with the administering district

and the State Department of Education.

It 8
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D. Principals and Instructional Supervisors

The principals of the schools where target classes were located

and the district's supervisors provided supportive assistance to the

project activities. They attended training sessions, helped monitor

the target classrooms, conducted the group meetings, within their

districts, and gave assistance to teachers as needs were identified.

State Department of Education Staff

The coordinator of Title I, ESEA and his supervisory staff assisted

in the development and implementation Of the project activities.

Their activities included assisting the cooperative board with the

management of the project, attended the training sessions, conducted

on-site visits to the participating districts, and maintained contact

with USOE to communicate the progress of the project activities.

F. Outside Consultants

Tfie staff of Educators Consulting Services, Inc., of Conway,

Arkansas, provided support in the developmept of the readit design,

conducted the staff development activities, provided criterion test

and training materials, conducted on-site monitoring visits to each

project classroom; analyzed all evaluative data, and completed this ,

evaluation report.

III. PROJECT OBJECTIVES

A. Objective One

By May 30, 1975, eighty percent of the target students will demon-

strate achievement gains in reading as indicated by the following:

An equivalent to one grade level in the basal reading series as

measured by pre- and post-administration of the following measures:

9
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vocabulary gains made in basal series and;,pre/post-gains made on

the Criterion-Referenced Reading Test.

One month's mean gain for each month of participation as measured

by pre/post-standardized achievement tests.

B. Objective Two

By May 30, 1975, the participating LEA's, with the assistance of

the consultants, will hive demonstrated effective ongoing program

evaluation by applying the AMS model, Evidence that this objective

has been achieved will include:

The number and percentage of the target studentSplaced and main-

tained at their proper instructional level.

The degree of accuracy which each teacher systematically records

0

each target student's reading errors and implements appropriate

instructional activities.

Completed pupil record sheets, pupil contracts, and individual

records of progress maintained by the teachers and verified by

the supervisors, principals, and consultants.

C. Objective Three

At the end of each month, the supervisors and principals will

have demonstrated effective supervision and monitoring procedures

in the Title I,'ESEA AMS project by:

. Conducting a minimum of one classroom visit per month to each target

classroom and recording the degree of accuracy of placing each

target student at his proper instructional level and recording,

systematically, the reading errors generated by the target students.

10
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. Conducting a minimum of one group meeting per month with the

particiopting teachers to identify and discuss problems being

'encountered and alternative procedures to be employed.

Evidence that this objective, is beirig satisfactorily achieved will '

be completed monitoring reports submitted to the project consultants

who will ovide written recommendations for any problems presented.

O. Objective Four

By May 30, 1975, ninety percent of the forty -si.x elementary

reading teachers who participate in the AMS Title I, ESEA coopera-

tiveproject will have applied the, AMS model to a reading,program

involving fifteen to thirty target students. Evidence that this

objective has been accomplished will, be indicated by eighty percent

. Placing each target student at hiS proper instructional level.

level of accuracy in:

. Recording, systematidally, the reeling errors.

. Matching the errors generated with the appropriate performance

objectives.

Completing weekly pupil contracts.

Performing continuous diagnosis.

E. Objective Five :

After participating in the AMS Title \I, ESEA cooperative project,

the forty-six elementary teachers and th it immediate supervisors

will respond positively to the AMS model being applied in the classroom

as measured by a semantic differential ins rument constructed by the

project consultants. The expected level of positive response will be

a meap_of at least 3.5 on a five-point scal.

11
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IV. DESCRIPTION OF DESIGN

The Continuous Assessment Reading Design (CARD), previoisiy referred

to as the AMS Reading Design, is a criterion-referenced assessment

instructional program. The assessment .component is 'designed to measure

the specific skill needs of pupils who have demonstrated an ability to

perfor41 at instructional.levels kindergarten through six in the reading

materials or basal. series currently in use in their school district.

The tests will provide classroom teachers with immediate and specific

information about the pupils' reading skill strengthi and weaknesses.

Since each test item is keyed to a performance objective, the items [missed

by a pupil will yield a profile of skill needs in the form of performance

objectives. These objedtives will guide the teacher's instruction as the

pupil progresses through the reading materials.

The CARD assessment program is based on the Concept of INSTRUCTIONAL

LEVEL. Instructional levels take into consideration the three major areas

of reading behavior that are amenable to measurement: word recognition,

cOmprehension, and fluency. Most classroOm teachers are familiar with the

concept of instructional leAel. Defined in operational term's, instructional

level means the level at which a pupil demonstrates 92 to 96 peftent word
4

recognition mastery, at least 60 percent mastery in comprehension,'and
,4?

fluency which meets the minimum rate f'or the particular...level.

The purpose of the Continuous Assessment Reading Design (CARD) is to

provide teachers.with a continuous assessment of pupils' reading skill

strengths and deficiencies. This type of assessment generates diagnostic

information needed by teachers on a routine, basis. Unlike other typical

assessment measures that are administered on a once-or-twice-a-year basi's,

CARD is administered any time a pupil progresses from,one instructional

7 1 2.



lev 1 to another, or whenever the teachedeems it necessary. The CARD

pr gram is an integral part of the total instructional progfam.

In the development of the CARD vi'essment program, it was considered
c.;

to be of utmost importance to matdh
v

assessment design to a coherent
' r r

instructional design. Illustr4ed in FigUre 1 is the CARD instructional

designs.

44.
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FIGURE 1
CARD INSTRUCTIONAL DESIGN

STEP I

Determine instructional
levels of pupils in each
subject area and start

instruction at this point

STEP 2

Record errors made by
pupil at instructional

level

1
STEP 3

Match pupil errors to
performance objectives

and complete weekly contracts

for pupils

STEP 4

Teach the identified skill
need or concept to pupil

using performance objectives
as basis for instruction

STEP 5

Assign pupil to instructional
material for

independent skill
practice

I

STEP 6

Pupil works on assigned
material with periodic

. teacher and/or aide
monitoring

STEP 7

Place pupil in instructional
level material to determine

if skill development
has occurred

14
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If not

If it has ----

Return to Step 4

Move pupil ahead
in materials until
he generates the
number of errors
required for
instructional

level placement



Using the instructional design illustrated in Figure 1 as a model, /

an assessment design was formulated. This assessment design, illustrated

in Figure 2, reflects the similarities between the two.

Determine
Pre-reading

or
Reading

Instructional
Levels

FIGURE 2
CARD ASSESSMENT DESIGN

Identify
Specific

Skill Needs at
Instructional

Level
(Pretest - Form A)

Match
Skill Needs

to
Performance
Objectives

Teach
to

Performance
Objectives

Determine
-Mastery of
Performance
Objectives

(Posttest - Form B

Repeat
Instructional
Cycle at Next
Assessment

Level

In blending the assessment and instructional designs together, common

elements of classroom management emerge. The common elements are as

follows:

1. Diagnosis and placement of pupils at their proper instructional levels.

2. Matching pupil.skill deficiencies to performance objectives as weekly

pupil contracts are completed.

3. Conducting direct teaching activities with pupils having common skill

deficiencies.

4. Assigning pupils to instructional material for independent skill

practice.

5. Determining pupils' skill mastery of performance objectives by perform-

ing a continuous diagnosis.

15
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6. Repeating instructional cycle at next assessment level.

These six steps implemented by teachers on a systematic basis are he

essential ingredients of the Continuous Assessment Reading D sign ,CARD).
.

V: PROCEDURES EMPLOYED

A. Activity One -- Staff Development Activities

Six days of staff development activities were cond cted for the

participating teachers., principals, and supervisors. hes sessions

t were held Uttle Rock on the following dates: Sep1embe 19, 20,

1974; 19, 20, 1974; February 26(27!, 1975.

The training topics included in the sessions were:

. Overview of elementary reading instruction.

Placement of pupils at the proper level of instruct

Practicum in determining instructional levels antd re ording pupil

errors (this involves working with pupils to incrpas the teacher's

proficiency). .

. Identifying and developing instructional materia s d exercises

coded to.the specific support systems.

. Conducting direct teaching activities with p having common

skill deficiencies.

. Assigning pupils to instructional material f
practice.

independent skill

. Determining pupils' skill mastery of perforiance objectives by
performing a continuous diagnoslt. I

. Repeating the instructional cycle at the next assessment level.

. Overview of CARD tests.

How to administer the CARD teste:

. Admini'Stering the CARD tests to pupil as a practicum exercise.

Procedure's for sendihg test data fr m the classroom to the consultants.

Storing and retrieving CARD test information.

16
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. Plan for implementing the CARD assessment design at each local
school district level.

. A review of diagnos'is and placement.

Matching pupil skill deficiencies to performance objectives.

. Constructing-wee6 pupil contracts as a guide to working on

skill deficiencies.

These steps implemented by teachers on a.systematic basis are the

essential ingredients of the Continuous Assessment Reading Design

(CARD). After each training session was completed, ongoing classroom

monitoring and informal local training sessions were continued to

assist the teachers in the continuous development of their skills as

the design was implemented.

B. Activity Two -- Selection of T9 et Students

Each of the teachers sected-on,e4arget class of Title I, ESEA

students scheduled to be 0.Avided reading instruction. This target

/-j

class served as the focal point for implementing and evaluating the

reading design. 'In most instances, the teachers applied the design

to other groups; however, the project monitoring and evaluation was

limited to these students.

C. Activity Three -- Evaluation Design Completed

The consultants completed an evaluation design to be applied in

determining the level of effectiveness of the implemented design.

(See copy, Attachment A.)

D. Activity Four -- Monitoring by Consultants and State Department of
Education, Title I, ESEA, Supervisors

The Title I supervisors conducted a minimum-of one on-site visit

to each participating district during the school year. The consultants

made two on-site visits to each teacher's classroom to. assist in

17
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monitoring the pl-ogi.ess of the project and to help with problems

being encountered: Monitoring reports were completed by the on-

suitants and, distributed to the coordinators and/or s

r ,7.the_administeringiistrict, and the State Dew g ent of Education

E. Activity Five -- Monitoring and Suppor ive Assistance by Local
Supervisors and Principals

The local instructional supervisors in those districts eying

such persons and the principals of the schools where the target

groups were located served a key role in monitoring the pro s of

the prpgram and assisting each teacher in mastering the skilll neces-
P

sary to Implement the design. The level of assistance varie from

one district to another in direct proportion to the supervis rs' pnd

principals' .involvement in the training activities. These Persons

I

-conducted classroom visits and group sessions and helped collect and

deyelop instructional iaterials to be coded for the suppori system.

1 ,

(See list of skills included in the ..support system, Attachmpt B.)
,

F. Activity Six i'v'614gctiontof tvaiUation Data
,

,

ir."- , si......r ,,
Each 0$tritt collected eya uative data for both protOs and

product pluation in\accordance with the'evaluation deign. The

consulta4s provided citta forms and instruction during tpe training
--,

sessions and on-site visits: (See copies of data formsi'Attachment C.)

G. Activity,,Seven -- Analysis of Evaluative Data and ComPletilOf
End-bf-Year Report

The consultants tabulated and analyzed all evaluative data and

included it in this evaluation report.
(Th

18
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VI. EVALUATION RESULTS

A. Objective One

By May 30, 1975, eighty percent of the target students will demonstrate
achievement gains in reading as indicated by the following:

_1. An equivalent to one grade level in the basal reading series as
measured by pre- and post-administration of the following measures:
. vocabulary gains made in basal series, and

. p e/post-gains made on the Criterion-Referenced Reading Test.

2. One mont 's mean gain for each month of participation as measured
by pre/post-standardized achievement tests.

Since the Criterion- Referenced Reading Test used in this program

. . . .

is administered at "the s-tNent"
14

-s. instructiOnal level, the extent that
'..

part one of iris objective was'imhieVed was determined by analyzing
t

.

the pre/post-gains on the Criterion Test.

The _Obje.ctive stated that eighty percent of the target students

would demonstrate achievement gains equivalent to one grade level in

the basal reading series as measured by the Continuous Assessment,

Reading Design (CARD). The CARD tests are designed to measure the

specific skill needs of pupils who have.demonstrated an ability to

perform at instructional levels kindergarten through six in the reading

materials or basal series currently in use in their school district.

The tests provide the teacher with immediate and specific information

about pupils' reading skill strengths and weaknesses. Since each test

is keyed to a performance objective, the items missed by a pupil will

yield a profile of skill needs in the form of per;/formance objectives.

The CARD assessment program (unlike other criterion-referenced

measures) is based on the concept of INSTRUCTIONAL LEVEL. Instruc-

tional levels take into consideration the three major areas of reading

behavior that are amenable to measurement: word recognition,

19
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compr;4ehension, and fluency. Most classroom teachers are familiar

with the concept of instructional level. Defined in operational

terms, instructional level means the level at which a pupil demon-

strates 92 to 96.percent word recognition mastery, at least 60

percent mastery in comprehension, and fluency which meets the

minimum rate for the particular level.

In the Title I pilot reading program, 505 students were

administered the CARD pretests in September and October of 1974.

In April and May of 1975, 463 students were posttested. The number

of 'students by grade level taking each test is presented in Table II.

1

20
15 ,



b

T
A
B
L
E

I

L
E
V
E
L
S
 
O
F
 
T
H
E
 
P
R
E
-
 
A
N
D
 
P
O
S
T
T
E
S
T
S
 
A
D
M
I
N
I
S
T
E
R
E
I
T
T
O
 
S
T
U
D
E
N
T
S
 
E
N
R
O
L
L
E
D
 
I
N
 
T
H
E
T
I
T
L
E
 
I
 
P
I
L
O
T
 
R
E
A
D
I
N
G
 
P
R
O
G
R
A
M

N
U
M
B
E
R
 
O
F

P
R
E
T
E
S
T
S
 
A
D
M
I
N
I
S
T
E
R
E
D
 
A
N
D

S
T
U
D
E
N
T
S

N
U
M
B
E
R
 
O
F
 
S
T
U
D
E
N
T
S
 
T
A
K
I
N
G
 
E
A
C
H
 
T
E
S
T

G
R
A
D
E

T
A
K
I
N
G

L
E
V
E
L

P
R
E
T
E
S
T

l
A

1
B

2
3

4
5

N
U
M
B
E
R
 
O
F

S
T
U
D
E
N
T
S

T
A
K
I
N
G

P
O
S
T
T
E
S
T
-

P
O
S
T
T
E
S
T
S
 
A
D
M
I
N
I
S
T
E
R
E
D
 
A
N
D

N
U
M
B
E
R
 
O
F
 
S
T
U
D
E
N
T
S
 
T
A
K
I
N
G
 
E
A
C
H
 
T
E
S
T

1
A

I
B

2
3

4
5

O
n
e

8
3

8
4

2
2

5
8

4
'

T
a
o

1
2
5

.
1
0
2

2
1

2
1
2
3

13
,

6
4

4
2

4

T
h
r
e
e

1
4
1

4
1

5
5 ,
.
.
,

2
7

1
8

1
2
8

1
0

1
8

1
6

6
0

2
4

F
o
u
r

1
0
8

1
5

4
0

4
2

1
1

-
9
6

2
3
2

2
6

2
4

1
2

F
i
v
e

4
8

2
9

1
7

2
0

3
2

0
0

2
0

3
0

T
O
T
A
L
S

5
0
5

2
4
3

1
2
5

8
8

4
9

.
,
4
6
3

4
7

.
1
7
2

9
0

8
8

6
6

N
o
t
e
:

T
e
s
t
 
1
A
 
c
o
r
r
e
s
p
o
n
d
s
 
t
o
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
s
 
P
P
1
,
T
P
P
2
,
 
P
P
3
;
 
1
B
 
c
o
r
r
e
s
p
o
n
d
s

t
o
 
l
e
v
e
l
s
 
1
1
 
a
n
d
 
1
2
,
 
e
t
c
.



At grade one, 83 students were reading instructionally at PP1,

PP2, or PP3 when the pretest was administered in September and

October of 1974.1n April and May of 1975, 84 students were post-

tested; 22 were reang instructionally at PP1, PP2, or PP3, 58 were

reading instructioTally at level 11 and 12, And 4 students were

reading instructions : .at level 21 and 22. Seventy-four of the

first grade students met or exceeded the stated objective.

A total of 125 second grade-Oudents was pretested. Of the 125

students pretested, 102 (82%) were reading instructionally at PP1,

PP2, or PP3; these pupils were reading approximately one gr'ade

level below actual grade placement. Twenty-one (17 %) were reading

at level-11, and two (2%) were reading at level 21. When the posttests

were administered to 123 students in April and May of 1975, 13 (11%)

second graders were reading at PPI,TP2, or PP3; 64.(52%) were

reading at level 12; 42 (34%) were reading at level 22; and 4 (3%)

were reading at level 31. Eighty-nine percent of the second graders

met or exceeded the objective.

.14total of 141 third grade students was pretested. Of the 141

students pretested; 41 (29%) were reading instructionally at PP1, PP2,

or PP3; 55 (39%) were reading at level 11; 27 (19%) were reading, at

level 21; and 18 (13%) were reading at level 31.'L-:When the.posttests

were administered to 128 third graders, 10 (8%) were reading at levels

PP1, PP2, or PO; 18 (.14%) were reading at level 12;.16 (13%) were

reading at level 22; 60 (47%) were reading at level 32; and 24 (18%)

were reading at level 41. The precise number of students meeting or

exceeding the objective could not be determined. However, when the

pretest was administered, 90% of the third grade students were

2 2
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reading one or more grade levels below actual grade placement; when

the-Oosttest was administered, 65% of the third grade students were

reading at or above actual-grade placement. Based on the fact that

these students made significant gains during the school year so. that

65% of them were reading above grade level, compared to only 10%-

atthe beginning of the school year, it is concluded that the objective

was achieved.

A total of 108 fourth grade students was pretested. Of that

total, 15 (14%) were reading at levels PP1, PP2, or PP3; 40 (37%) were

reading at level 11; 42 (39%) were reading at level 21; ,and 11 (10%)

were reading at level 31. When the posttests were administered to
Ike=

96 fourth graders, 2 (2%) were readingsat levels PP1, PP2, or PP3;

32 (33%) were reading,at level7W; 26 (27%) were reading at level 22;

24 (25%) were reading at level 32i-and 12 (13%) were reading at level

42. Seventy-three (76%) of the fourth grade students met'or exceeded

the objectives.

A total of 48 fifth grade students was pretested using the CARD

tests. Of the 48, 2 (4%) were reading at PP1, PP2, or PP3; 9 (19%)

were reading at level 11; 17 (35%) were reading at level 21; and 20

(42%) were reading at level 31. All students pretested were achieving

at least two grade levels below actual placement. Twenty-eight, or

nearly 60%, of these students were achieving three or more grade levels

below actual placement. .When the posttests were administered to 32

fifth graders, 2 ('6%) were reading at level 22; and 30 (94%) were read-

ing at level 41. Though the sample size was small, the improvement

in 'achievement was quite significant. The objective-was achieved for

fifth grade students.
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It is interesting,tq note that of the 505 students in grades
.

one through five that were pretested, 243, or 48%, were reading

instructionally at PP1, PP2, or PP3; 125 (25%) were reading

instructionally at levels 11 and 12; 88 (17%) were reading at

le'vels 21 or 22; and 49'(10 %) were reading at levels 31 or 32.

Based on this data, the estimated mean grade equivalent achievement

score would be 1.0 for all students at the beginning of the pro-

gram (October, 1974).

At the end of the Title I Pilot Reading Program (May, 1975),

463 students enrolled in grades one through five were Osttested

, using the CARD criterion reading tests; 47 (10%) were reading

instructionally at PP1, PP2, and PP3; 172 (37%) were reading instruc-

tionally at level 12; 90 (19%) were reading instructionally at

level 22; 88 (19%) were reading instructionally at level 32; and

66 (14%) were reading instructionally at level 41. The estimated

mean grade equivalent score-for,all students at the end of the

program is/2.8. This is an Overall grass gain of 1.8 grade equiva-

lent score from the pretest to the posttest.

The yearly progress of students enrolled in the CARD instructional

program was determined by measuring their specific reading skill

deficiencies on a continuous basis throughout the 1974-75 school

year.* The results are presented for each grade level in Tables III,

IV, v,, vr, and VII.

* A list of still elements measured for each instructional level

is presented in Attachment O.
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The following is a summary of CARD Teit results by grade level.

GRADE ONE

PrTfest
=1

Eighty-three (83') students were pretested with CARD Test 1A. Level 1A
corresponds to instructional levels PP', PP2, and PP3.

Items

Major Skill Deficiencies: CARD 1A

Skill
Items Missed

5 Phonic Application (Initial Consonant,SubstitutiOn) 44 53

10 Structural Analysis (Inflected Endings) ' 54 66

11 Structural Analysis (Contractions) 41 ,71

1'2 Structural Analysis (Contractions) 46 55

13 Context Analysis 56 68

14 Context Analysis
,

61 73

65--15 Context Analysis ---1-1-58
16 Context Analysis 41 49'

19 Context Analysis 50 60

20 Context Analysis 42 50

22 Remembering
........-N

42 50

Posttest

Twenty-two (22) students were posttested with CARD 'Test 1A (PP', PP2, PP3).

Major Skill Deficiencies: CARD 1A

Items Skill

Items Missed

10 Structural Analysis (Inflected Endings) 10 45

12 Structural Analysis (Contractions) 15 68

13 Context Analysis 18 82

14 Context Analysis 0 90

15 Context Analysis 3 59

16 Context Analysis ex
.$0.,,,,

12 55

19 Context Analysis
z

1-7 -.
68.

20 Context Analysis ' 15 68

22' Remembering 15 68

Twenty-two (26%) of the first grade students did not meet the stated
-)

objective of one year's grade equivalent achievement gain. These students

35
25



4

were reading instructionally at PP1, PP2, and PP3 when the pretest was

administered; and they were also reading at those levels when the post-

tests.were istered.

Fifty-eig (18)-14-nst....gakstudents (70%) were posttested with CARD Test
16. Level 16 corresponds to intructional levels 11 and 12.

Majbr Skill Deficiencies: CARD 16

Items J Skill
.Items Missed

7 Phonic Apiflication/Medial Vowel (Substitution) 27 47
20 Context Analysis 21 36
27 Organizing (Sequencing) 42 72
28 Predicting/Extending (Convergent Outcomes) 35 . 60

Four (4) first, grade students (4%) were posttested with CARD Test 2. CARD
Test 2 corresponds to instructional levels 21 and 22.

Items

Major Skill Deficiencies: CARD 2

Skill
Items Missed

7 Phonic Application/Silent E (CVC-e) '2 50

8 Structural Analysis (Compound Words) 2 50

11 Structural Analysis (Comparatives) 2 50

12 Structural Analysis (Syllabication) 3 75

14 Context Analysis 2 50

20 Context Analysis . 2 50

24 Organizing (Sequencing) 2 50

26 Remembering 2 50

30 Predicting/Extending (Convergent Outcomes) 2 50

Seventy-four precent of all first grade students met or exceeded the stated

objective of one year's grade equivalent achievement gain.
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Posttest I

GRADE TWO

Pretest

One.hundred twenty-five (125) students were pretested; 102 (82%) took
CARD Test 1A, 21 (17%) took CARD 1B, and 2 (2%) took CARD Test 2.

tlt Items -

Major Skill Deficiencies: CARD 1A

(N.= 102)

Skill

9 Structural Analysis (Inflected Endings)

10 Structural Analysis (Inflected Endings)

13 Context Analysis

14 Context Analysis

21 Locating Information

'`° - Major Skill Deficiencies: CARD 1B

414._= 21)

4 Phonic Application/Final Consonant (Substitution)

7 Phonic Application/Medial Vowel (Substitution)

8 Phonic Application/Medial Vowel (Substitution)

11 Structural Analysis (Inflected Endings)

25 Locating Information

27 Organizing (Sequencing)

Major Skill Deficiencies: CARD 2

(N = 2)

7 Phonic Application /Silent E (cyc-e)

12 Structural Analysis (Syllabication) ,

24 Organizing (Sequencing)

25. Remembering

27 Locating
28 Locating

Items Missed

41

41

.42

55

41

40
40
41 ,

54

40

9 43

'9 43

10 . 48
10 48
9': 43

18 86

2 .100

2

1

100
50

1 50

1 50

1 50

One hundred twenty-three (123) students were posttested; 13 (11%) took

CARD Test 1A, 64 (52%) took CARD Test 1B, 42 (34%) took CARD Test 2, and

4 (3%) took CARD Test 3.
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Items Skill

Items Missed
N %

10

12

13

14

11
20

27
28--

Major Skill

Structural Analysis

-Structural Analysis
Context Analysis
Context Analysis

,;( Major

' Structural Analysis (Inflected
Context Analysis
Organizing (Sequencing)
Predicting/Extending

Deficiencies: CARD 1A
(N = 13).

(Inflected Endings

(Contracti'9ns)

4-

Deficien.cies: CARD 16
(N = 64)

Endings)

(Convergent Outcomes)

11

8
. 6

9

29
22
45
22

85

62

46
69

45
34

) 70
34

Major Skill Deficiencies: CARD 2
(N = 42)

',12 Structural Analysis'(Syllabication) 15 36
25 Remembering 14 33
29 Predicting/Extending (Convergent Outcomes) 22 52

30 Predicting/Extending (Convergent Outcomes) 22 52

Major Skill Deficiencies: CARD 3
(N = 4)

14 Structural Analysis (Syllabication) 1 25
20

23
Context Analysis

.

Organizing (Main Idea) 1 <0

1

4
25

100

24 Remembering X:* 1 25
26 Remembering

,.
1 25

27 Locating 1 25

28 -Locating 3 '75
29 Predicting/Extebding (Convergent Outcomes) 1 25

One hundred three (103) second grade students (89%) met ,or exceeded the

objective.
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GRADE THREE

IPretest

One hundred forty-one third grade students were pretested; 41 (29%) took
CARD Test 1A, 55 (39%) took CARD Test 1B, 27 (19%) took CARD Test 2, and

A8 (.1.3 %) took CARD-Test 3.14,t

fr
Items Skill

Items Missed

Major Skill Deficiencies: CARD 1A
(N = 41).

*

5 ' Phonic Application/Initial Consonant (Substitution) 16 39

12 Structural Analysis (Contractions) 19 46

13 Context Analysis 16 39

14 ConteAt Analysis '22 54

19 Context Analysis 16 39

21 Locating Information 17 41

22 Remembering 26 *63

--- Major Skill Deficiencies: CARD 1B

(N = 55)

5 Phonic Application/Final Consonant (Substitution) 20 36

7 Phonic Application/Medial Vowel (Substitution) 20 36

11 Structural Analysis (Inflected Endings) 20 , 36

20 Context Analysis 21 38

27 Organizing (Sequencing) 29 53

28 Predicting/Extending (Convergent Outcomes) 23 42

Major Skill Deficiencies: CARD 2

(N = 27).',.

5 Phoni&Application/Medial Vowel (Substitution) 11 41

8 Structural Analysts (Compound Words) 12* 22

24 Organizing (Sequencing) 10- 18

25 Remembering 11 41

27 Locating 11 ,41

28. Locating 10 18

29 Predicting/Extending (Convergent Outcomes) 11 41

Major Skill Deficiencies: CARD 3

(N = 18)

14 Structural Analysis (syllabication) 9 50

23 Organizing (Main Idea) 7 39

30 Predicting/Extending (Convergent Outcomes) 6 33

Posttest

One hundred twenty-eight (128) students were posttested; 10 (8%) took CARD
Test 1A, 18 (14%) took CARD Test 1B, 16 (13%) took CARD Test 2, 60 (47%)
took CARD Test 3, and 24 (18%) took CARD Test 4.

29 3 9
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Items4Missed

Items Skill

Major Skill Deficiencies: CARD 1A

(N= 10)
14 Context AnalySis 6

21 Locating Information 4

Major Skill Deficiencies: CARD 18'

(N = 18)

6 Phonic Application/Medial Vowel (Substitution)' 6

7 Phonic Applica1ion/Medial Vowel (Substitution') 8

11 Structural Analysis (Inflected Endings) 6

19 Context Analysis, 6

22 Context Analysis 6

26 Remembering 6

27 , Organizing ,(Sequencing) 6

28 Predicting /Extending (Convergent Outcomes) 14

..?"

7

_____
.

Major Skill Deficiencies: CARD 2

;> r

(N = 16)

5 Phonic ApplicatiOn/Medial Vowel (Substitution) 10,

7 Phonic Application/Silent E (CVC-e) 6

12 Structural Analysis (Syllabicatforrt 10

14 Context Analysis 6

24 Organizing (Sequencing) 6

25 Remembering 6

29 Predicting/Extending (Convergent Outcomes) 6

Major Skill Deficiencies: CARD 3

(N = OD)

2 Phonic Application/Medial Vowel (Substitution) 14

3 Phonic,Application/Medial Vowel (Substitution) 14

14 Structural Analysis (Syllabication) 20

23 Orgarzing (Main Idea) 36

24 Remembering 30

25 Predicting/Extending (Convergent Outcomes) 28

27
4r.

Locating 22

28 Locating- 18

Major Skill Deficiencies: CARD 4
(N = 24)'

2 Context Analysis

9 Structural Analysis (Syllabication) 16

13 Organizing (Main Idea) 8

16 Remembering 12

18 Locating 12

20 Orepizing (Sequencing) 10

23 Org&hizing (Sequencing) 8

60

40

33

44

33

33

33

33

1 33

77

63
38

'--63
38'
38

:, 38,

-Y.; 38
....

23

23

33

60

50
47

37

30

66
33

50

50'
42
33),

One hundred ten (110) or 85% of the third 'grade students met or exceeded

the objective.
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One hundred eight (108) fourth grade students were' p tested; 15 ( 4%) took
CARD Test 1A, 40 (37%) took CARD Test 1B, 42 (39%) toOk CARD Test 2, 11 (10%)

took CARD Test 3.

Items Skill

9

10

12

14

15

20
21

Items Missed

Major Skill Deficiencies: CARD 1A

(N = 15)

Striktural Analysis (Inflected Endings) 9 60

Structural Analysis (Inflected Endings) 8 53

Structural Analysis (Contractions) 5 33

Context Analysis 7 47

Context Analysis . 6 40

Context Analysis 6 40

Locating Information 8 53

Major Skill Deficiencies.: -CARD 1B

(N = 40)

,4 Phonic Application/Final Consonant (Substitution)

.5 Phonic Application/Final Consonant (Substitution)
'6 Phonic Application/Medial Vowel (Substitution)
8 Phonic Application/Medial Vowel (Substitution)

11 Structural AnalySis (Inflected .Endings)

20 Context Analysis
25 Locating Information
'27 Organizing (Sequencing)
28' Predicting/Extending (Convergent Outeges)

Major Skill Deficiencies: CARD 2
= 42)

20 50

19 48
'17 43
14 35

19 48

15 38

19 48

6 40'

5 Phonic Application/Medial Vowel (Substitution) 21 50

7 Phonic Application/Silent E (CVC-e) 21 50

,8 Structural Analysis (Compound Words) 15 36

11 Structural Analysis (Comparatives) 14 33

12 Structural Analysis (Syllabication) 15 36

24 Organizing (Sequencing) 23 55

25 Remembering 14 33'

. 27 Locating 15 36

28 Locating 14 33

29 Predicting/Extending (Convergent Outcomes) 26 62

\
Major Skill Deficiencies: CARD 3

(N = 11)

3 Phonic Application/Medial Vowel (Substitution) 5 45

24 Remetring 5 45

27' Locat ng 6 55

30 Predicting/Extending (Convergent Outcomes) 6 55
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Posttest

Ninety-six (96) fourth grade students were posttested; 2 (2%) took Card
Test 1A, 32 (33%) took Card Tes't 1B, 26 (27%) took Card Test 2,'24 (25%)
took Card Test 3, and 12 (13%) took Card Test 4.

Items Skill

Items Missed
0
4

9

Major Skill Deficiencies: CARD 1A
(N = 2)

Structural Analysis (Inflected` Endings)

Major Skill Deficiencies: CARD 1B
(N = 32)

2 100

10 Phonic Application/Medial Vowel (Substitution) 10 31

11 Structural Analysis (Inflected Endings) 10 . 31

25 Locating Information 22 69
26. Remembering 12 38
27 Organizing (Sequencing) 14 44
28 Predicting/Extending (Convergent Outcomes.) 16 50

Major Skill Deficiencies: CARD 2
(N = 26)

5 Phonic Application/Medial Vowel (Substitution) 14 54

7 Phonic Application/Silent E (CVC-e) 8 31

20 Context Analysis 10 38
28 Locatipg 14 54

29 Predicting/Extending (Convergent Outcomes) 20 :77

Major Skill Deficiencies: CARD 3
(N = 24)

3 Phonic ApplicatiOn/MediarVowel (Substitution) 8 40

14 Structural Analysis (Syllabication) la 60

21 Context Analysis 40
23 Organizing (Main Idea) 10 50

24 Remembering 8 40
25 Predicting /Extending (Convergent Outcomes) 10 50

27, Locating- 8 40
.30 Predicting/Exiending (Cobvergent OutcomesY 16 80

Major Skill Deficiencies:. CARD 4
(N = 12)

10 Structural Analysis (Syllabication) 6 50

'.16 Remembering. 8 66.

20 Organizing (Sequencing) 10 83

23 Organizing (Sequencing) '8 1 66

Seventy-six percent of the fourth grade students met or exceeded the objective.
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GRADE FIVE

Preteg

Forty-eight (48) fifth grade students were pretested; 2 (4%) took CARD Test 1A,
9 (19%) took CARD Test 18, 17 (35%) took GARD Test 2, and 20 (42%) took CARD
Test 3. These fifth grade students were all achieving two or more grade levels
below actual grade placement.

Items hissed.

Items 1 Items

9

10

11

13

14
22

...

Major Skill Deficiencies': CARD 1A
(N = 2)

Structural Analysis (Inflected Endings)
Structural Analysis (Inflected Endings)
Structural Analysis (Contractions) a

Context Analysis
Context Analysis
Remembering

< ,..

1

'2

i 1

1

1

1

50

100
50

50

50

50

Major Skill Deficiencies: CARD 1B

(N = 9)
. .

5 Phonic. Application/Final Consonant (Substitution) 5 55

8 Phonic Application/Medial Vowel (Substitution) 6 66

20 . Context Analysis . 5 55

25 Locating Information 5 55

27 Organizing (Sequencing) 6 66

28 Predicting/Extending (Convergent Outcomes) .4 44

Major Skill Deficiencies:. CARD 2
(N =.17)

5 Phonic Application/Medial Vowel (Substitution) 8 47

8 Structural Analysis (Compound Words) 14 82

13 Structdral Analysis (Syllabication) 6 35

24 1 Organizing (Sequencing) 10 59

25 Re.membering
,

7 41

29 HPredicting/Extending (Convergent Outcomes) 10 59

Major Skill Deficiencies: CARD 3

(N = 20)
'0

2 Phonic Application/Medi'al Vowel (Substitution) 14 70

3 Phonic Application/Medial Vowel (Substitution) 12 60

23 Organizing (Main Idea) 9 45

24 Remembering 11 55

' 30 Predicting/Extending (Convergent Outcomes) 12 . 60

i
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IPosttest

Thirty-two (32) fifth grade student; were posttested; 2 (6%) took CARD Test 2,
and 30 (94%) took CARD Test 4.

Items Skill
Items Missed

7

13

Major Skill Deficiencies: CARD 2
(N = 2)

Phonic Application/Silent E (CVC-e)
Structural Analysis (Syllabication)

1

1

.50

50

Major Skill Deficiencies: CARD 4
(N = 30)

9 Structural Analysis (Syllabication) 14 47

10 Structural Analysis (Syllabication) 18 60
16 Remembering . 16 53
18 Locating 18 60
19 Predicting/Extending (Convergent Outcomes) 14 47
20 Organizing (Seq&encing) 20 67

21 Locating 10 33

22 Predicting/Extending (Convergent Outcomes) 10, 33

23 Organizing (Sequencing) 1 20 67

n
'.,_,

Thirty (94%) of 32 fifth grade students met or exceeded the objective.

COMPOSITE SUMMARY

62 (74%) of.84 first grade students met or exceeded the objective.

103 (89%) of 123 second grade students met or exceeded the objective.

110 (85%) of 128 third grade students met or exceeded the objective.

73 (76%) of 96 fourth grade students met or exceeded the objective.

30 (94%) of 32 fifth grade students met or exceeded the objective.

Pretest grade equivalent mean score for 505 first, second, third, fourth,

and fifth grade students was 1.0 as estimated from the students' instruc-

tional levels using the f611ming criteria: 92 to 96% word recognition

establishedmastery, at least 60% comprehension, and minimum tstablished fluency.

Posttest grade equivalent mean score for 463 first, second, third, fourth,

? and fifth .grade s
9

entS was 2.8. This is a mean grade equivalent

increase in achievement of 1.8.
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The second part of objective one stated that eighty percent of

the students would make one month's gain for each month of partici-

pation in the program as measured by standardized achievement tests.

The participating school districts used different standardized

achievement tests; therefore, it wds necessary to analyze and present

this data separately for the different tests. Also, both pre- and

posttest scores were not available for all students; thus, conclus-

ions based on this data should be made with caution. Approximately,

one-third of the teachers initiated the program for the first time

this year and were not able to get it fully operational until the

second semester.

Since the most common tests used were the SRA Assessment Survey

and the Gates-MacGinitie Reading Test, the evaluators chose those

students for which pre- and posttest scores were reported. The

results are presented in Table VIII. As indicated in Table VIII,

pre- and posttest scores were available on 434 of the 682 target

students. The average total grade equivalent gain ranged from .6

by fourth.graders to 1.4 by the second graders who took the Gates-

MacGinitie Test. The average number of months of participation

between pre- and posttesting was 6.0 months. Thus, based on these

scores, the target students made ,an average monthly gain of 1.7

months. Eighty percent, or 347, of all target students demonstrated

one month or more gain for each month which they participated in the

program.- ,Based on this data, it is concluded that the second part

of the objective was satisfactorily achieved.
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TABLE VIII

t-
THE GAINS IN READING DEMONSTRATED BY THE TARGET STUDENTS PARTICIPATING
IN THE TITLE I,.ESEA PILOTYROJECT AS INDICATED BY PRE/POSTTEST SCORES
ON THE SRA ASSESSMENT SURVEY AND THE GATES-MacGINITIE READING TEST

1 2 3 4 5 6 7

AVERAGE AVERAGE AVERAGE TOTAL* TOTAL NO.

TOTAL NO. PRETEST POSTTEST TOTAL AVERAGE MEETING
GRADE PARTICIPANTS SCORES SCORES ' GAIN MONTHLY GAIN OBJECTIVES

SRA ASSESSMENT SURVEY - GRADE LEVEL EQUIVALENT

1 73 1.1 1.8 .7' .11 54
2 79 1.3 2.5 1.2 .20 65
3 50 2.0 2.9 .9 .15 42

4 82 2.5 3.1 .6 .10 65
5 15 3.3 4.4 1.1 .18 12

6 12 3.9 5.0 1.1 .18 10

GATES-MacGINITIE READING TEST - GRADE LEVEL EQUIVALENT

2** 24 1.6 3.0 1.4 .23 21

2*** 24 1.5 2.8 1.3 .21 19
3** 38, 2.1 b.. 3.2 1 :1 .18 29
3*** 37 1.9 '3.1 1.2 .20 30

TOTAL 434
C,

347

Average number of months of participation between pre- and posttesting was
six months.

** Vocabulary

*** Comprehension
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B. Objective Two

By May 30, 1975, the participating LEA's, with the assistance of
the consultants, will have demonstrated effective ongoing program
evaluation by applying the'AMS model. Evidence that this objective

has been achieved will include:

1. The number and percentage of the target students placed and

maintained at their proper instructional level.

2. The degree of accuracy which each teacher systematically records
each target student's reading errors and implements appropriate r

instructional activities.
3. Completed pupil record sheets, pupil contracts, and ,individualt

records of progress maintained by the teachers and verified by

the supervisors, principals, and consultants.

To determine the level of effectiveness achieved in accomplishing

objective two, the following evaluation procedures were employed:

1. Self-Evaluation Checksheet

A copy of the checksheet is included in Atta'Chment E. 'is

checksheefwas administered to all participating teachers during

February, 1975, which was at,Ipproximately the midpoint of the

school year. Nr

1 1,

2. Consultant Visits'

Each classroom teacher was visited at least twice during the

Year by one of the project consultants. At the conclusion of

these visits, a monitoring report was completed and distributed

to the administering district and to the contact person where

the visit,was conducted.

3. Principal and Supervisor

Each prikipal in schools where participating teachers were

located was urged to,perform monthly monitoring visits to deter-

mine the extent that the teachers were implementing the procedures.
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4. Feedback Questionnaire

A copy of the feedback questionnaire is includedin

Attachment E. The feedback questionnaire was administered to

each participating teacher during May, 1975.

5. Criterion and Standardized Norm-Referenced Test

The CARD Criterion Reading Test developed by ECS-, the

SRA Assessment Survey, and the Gates-MacGinitie Reading Test

were administered to measure the leVel of gains achieved by

the target students. The findings have already been cited,

under objective one.

The primary focus of objective two was to assess the level of

effectiveness achieved in applying ongoing program evaluation to

the reading program. Conclusions related to the four evaluation

procedures cited above include:

1. The self-evaluation checksheets were effective as a monitoring

device. It yielded information concerning the status of the

program as perceived by the participating teachers. There were

only limited follow-up procedures applied to verify the accurad

of the information provio0d. The checksheet was probably more

valuable as an instructional procedure than it was in yielding

evaluative data on which decisions about the program could be

made.

2. The consultant visits were one of the most effectivekocedures

used to actually evaluate the leVel of effectiveness being

achieved. Monitoring reports indicated that in most cases the

consultants actually performed, or observed the teacher performing,

the application of the procedures for continuous diagnosis.
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Individual student folders were examined to determine if pupil

record sheets and contracts were being maintained. Each teacher

was Interviewed to identify problems being encountered and

progress made.

3. Prinoipal and supervisor visits were a key to the leve

effectiveness achieved in'this program. The level of effective-
,

ness achieved appeared to be pdsitively related to the level of

involvement of the principals and supervisory staff at the district

level. Only two districts actually used and recorded he results'

of these visits as an evaluation procedure. Six of the nine

districts had from minimal to excellent involvement while the

principal and/or supervisory staff's involveMent was r t evident

. ,

in three districts. Those principals and/or supervisors who

regularly attended the in- service training activities in Little Rock

were those most actively involved in the project in their own

school. Although actual records documenting the involvement of

principals and supervisors wereolacking in all districts, it was

not difficult to conclude that this evaluation procedure is the

most vital to be used .in evaluating the ohgoing level of accomplish-

ments being achieved. The coordinators of federal programs were

the keyto the total operation of the project within the school

district.

4. The feedback questionnaires were effective evaluation procedures

which, when used with direct observation, verified evaluative data-

collected.

5. The CARD Criterion-Referenced Reading Test administered as a

pre/posttest and as a continuous assessment of progres§,proved to
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be an effective measurement procedure. The effectiveness of

these tests as evaluation instruments was dependent upon the

teacher's accuracy and consistency in determining each student's

highest instructional level in the basal series and maintaining

this levef=as he overcame those skill deficits generated in the

4 .

weeklAqiagnosis. It was evident in some data generated by the

criterion-referenced tests that some of the teachers either did not

have the student properly. placed at his instructional' level,

or they did not administer the proper criterion fest corresponding

to his placement. These problems may have been due to the inade-

quacy of the direction given for administeringthe criterion tests

and/or the fact that criterion-referenced testing on a continuous

basis during the year is an unfamiliar procedure to teachers who

are more familiar with a pre/posttest design using criterion tests'.

The standardized norm-referenced achievement tests were used to

compliment the criterion measures. The SRA Assessment Survey and

the Gates-MacGinitie Reading Test proved to be adequate for this

purpoSe.

Based on the analysis of the data generated, it is concluded

that an adequate evaluation of the project was achieved. Thus,

objective two was satisfactorily achieved as stated in the project

proposal.

C. Objective Three

e-'
At the end of each month, the supervisors and principals will have
demonstrated effective supervision and monitoring procedures in the
Title I, ESEA AMS project by:

I. Conducting a minimum of one classroom visit, per month to each
target classroom and recording the degree of 'accuracy of placing
each target student at his proper instructional level and record-
ing, systematically, the reading errors generated by the students.
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2. Conducting a minimum of one group meeting per month with the
participating teachers to identify and discuss problems being
encountered and alternatimprocedures to be employed.

Evidence that this objective is being satisfactorily achieved will
be completed monitoring reports submitted to the project consultants
who will provide written recommendations to any problems presented.

To determine the level of effectiveness, the principAls and

supervisors implemented a supervision and monitoring system. The

consultants collected monitoring reports, interviewed the principals

during the on-site visits, and arranged two special meetings for prin-

cipals and supervisors during the training sessions in Little Rock.
4

As already cited, it was readily evident that the level of involve-

ment of the principals and supervisors Igas positively correlated

with the degree of success achieved by the teachers in implementing

the program. It did not appear that the direct involvement of the

federal programs coordinator was a critical factor; however, the

level of the principal's and supervisor's involvement appeared'to

be related to the coordinator's' involvement in the training sessions

and his or her relationship to the principal and/or supervisor in

the local district. Thus, the coordinator's role was vital, but in

a different sense than the principal's and supervisor's.
,

A review of the .ta collected indicated that ie number of

1/principals who regu/arly completed reports of their monitoring

visits
.

Was limited to two districts. Evidence from on-site visits

indicated that the number of visits made was much greater than those

recorded on the reports. It is concluded that, based on documented

data, the minimum of one classroom visit per month to each target

classroom was not achieved at the desired level. This should not

be interpreted as a failure on the part of the principals. It was

51
41



evidept that in thee overall effort, the importance of this spect

of the project was no adequately emphasized by the cqnsultan s;

and the principals from several of the districts were not

to attend the traiping sessions in Little Rock.

The project strategy included the plan for at least one group

meeting to be. held monthly at the local school level. Four of the

nine districts reported that this'partlf objective three was

achieved. Three reported bimonthly meetings, and one district evi-

dently did not conduct any local meetings. In this case, it may have

not been critical, since the participating teachers were located in 1-

adjoinipg rooms in a small school district.

D. Objective Four

By May 30, 1975, inety percent of the forty-six elementary reading
teachers who partici to in the AMS Title I, ESEA Cooperative Project
will have applied the MS model to a reading program involving fifteen
to thirty target students. Evidence that this objective has been
accomplished will be i dicated by eighty percent level of accuracy in:

1. Placing each targ t student at his proper -instructional level.
2. Recording, syste atically, the reading error's generated by the

target students.
3. Matching the errors generated with the appropriate performance

objectives.
4. Completing weekly pupil contracts.,
5. Performing continuous diagnosis.

To determine the number and percent of the teachers who successfully

applied the prescribed instructional, procedures to fifteen to thirty .

students, the consultants utilized the results of on-site visits,

classroom monitoring by principals and supervisors, and each teacher's

response on a feedback questionnaire. An analysis of this data

resulted in the following conclusions:
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I. Placing Each Target Student at His Proper Instructional Level

Evidence collected indicated that forty of the forty-six

teachers were able to determine the appropriate instructional

level of their target students. This accounted for ninety-two

percent of the target students being placed at their instructional

level at some time during the school year. Further analysis

indicated that only 52.7 percent of the students were maintained

at their highest instructional level for the major portion of the

Project year. Since determining and maintaining each student at

his highest instructional level in terms of word recognition,

comprehension, and fluency are basic to the implementation of thi1

-,imodel, it was a part of ,the evaluation design to identify some of

the most critical problems encountered by the participating

.teachers and try to plan appropriate strategies to help them over

come these problems in the implementation process. The following

points summarize the conclusions resulting from the evaluation

data collected:

a. The training for teachers new to the riodel Should be presented

in segments with time and supportive help between sessions to*

allow them to apply the procedures learned. It was found ttlat

the scope of content in the training sessions was too broa to

encourage the necessary step-by-step implementation procedures,

L
1

Some teachers hurriedly proceeded to organize and code materials

before they mastered the procedures for performing diagnosis

and recording errors generated.

b. Some teachers were reluctant to use the weekly reading for

diagnosis for moving the student along in the basal series.
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/They had traditichally depended upon the basal serifes

teacher's guide which stresses that the mastery of all

skills in the workbooks and/or skill sheets which accompany

the text are of utmost importance to success in reading.

Those teachers who continued to adhere to this philosophy

were Unable to effectively utilize the weekly reading for

diagnosis. The two main pui-poses for conducting the reading

for diagnosis weekly are to: (1) identify each student's

highest instructional level in the basal series and (2) gener-

ate reading errors which would indicate specific skill deficits

on which directed teaching and independent skill practice could

be focused. The weekly reading for diagnosis is a futile

exercise unless it is used to accomplish these two purposes.

In other words, it was found that if this model were to be

effectively implemented, "reading" must be regarded as the

student's ability to apply word recognition skills, comprehend

`what he reads, and meet acceptable levels of fluency, and not

be all-inclusive as it relate'S...to the skill materials which

accompany the basal - series. Teachers found that some of the

skill materials were at least one grade level more difficult
SN 4

than the reading in the basal sery. The findings in this

years project activities indidated thk the skill materials

are broader in scope than reading and should be considered

separately in the instructional schedule. Treatment of this

issue must be more thoroughly stressed in the training of

teachers_ to apply the system.,?
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2. Recording, Systematically, the Reading Errors Generated by the
Target Students

This was the second major procedural task,which was involved

in, the implementation of the model. Evaluative evidence indi-

.cated that this was a difficult task for teachers to master.

Some of the difficulty appeared to be due to the burden of precise

recordkeeping which has not generally been a part of their training

in teaching reading. Another problem related to the development

of a simple checksheet to use (see copy in Attachment F). The con-

sultants and teachers made changes in the checksheet to make it

more practical and usable. These changes caused some confusion;

however, the problems were solved before the end of the project

year. According to data collected, the Checksheets were regularly

used by approximately eighty percent of the teachers with approxi-

mately fifty-five percent of the target studenti.

3. Matching the Errors Generated with the Appropriate Performance
Objectives

This was foundto be one of the'most critical points in the

instructional process. At least-fffty percent-of the teachers had

great difficulty in performing this task. This task requires

that the teacher have extensive knowledge of specific reading

skills which would enable them to readily recognize the relation-

ship between the error generated and the specific skill needs.

Again, there was evidence that the teachers recognized the need

for improving their skills in performing this task; and as the

year progressed, they became more skilled.

0
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a

4; Completing Weekly Pupil Contracts

A copy of the pupil contract is included in Attachment G.

Forty of the-forty-six teachers indicated that they used the

contracts to some extent during the year. Twenty-five used

these regularly.

5. Performing Continuous Diagnosis

The task of performing continuous diagnosis. weekly was the

means of monitoring the progress of the individual student.

The problems identified have already been cited under item one

above.

Based on evaluation data collected, it is concluded.that objective

four was not achieved as specified. Fifty-five percent of the teachers

satisfactorily applied theipodel rather than the-ninety percent as

stated in the objective.

E. Objective Five

After participating in the AMS Title I, ESEA Coopenative proje t,
the forty-six elementary teachers add their immediate supdrvis s

will respond positively to the AMS model betng.applied in'the class-
room as measured by a-semantic Differential instrument constructed

by the project consultants. The ,expected level of positive response

will be a mean'of at least 3.5 on a five-point scale.

# r
The level, of positive4esponse to the Project was determined

by administering a feedback questionnaire during May, 1975. The 211

participants were asked to indicate how ther,feit about various

aspects of, the project by circling a number which most closely

corresponded to their fqelingi. The ke3jused was 1--very ncgatively,

2--negatively, 3--so-so, 47-positivtly, 5--very positively. A summary

of their responses is,aS follows

;
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A.

Aspect of Project

'Number Responding: 42

1. In-service sessions in Little Rock:

Overall
. Length of sessions
. Content included
. Activities included for participants
. Number of sessions
. Help provided .by consultants
. Ideas gained from other participants .

. Facilities and motel accommodations

2.' The AMS Reading Program:

Mean
Rating

3.7
3.8

3.0
4.0
3.9

4.4
4.8
4.4

. Overall 3.9

. Determining each student's instructional level 3.6

. Recording errors generated at instructional level 3.8

. Using individual contracts 3.5

. Performing direct teaching activities 4.1

. Providing independent skill practice 4.3

. Conducting weekly diagnosis i$ 4.1

. Maintaining each student-at his/her instructional level 4.7

. I want to continue the AMS procedures. 4.0

. I would like to participate in the project during 1975 -76 4.1

As indicated, the mean ratings on each aspect of the project

exceeded the expected mean response of 3.5. Therefore, objective

five .was satisfactorily achieved.

The participants weeg.also asked to include comments about any

aspect of the program. Excerpts from these are as follows:

Regular classroom teachers do not have enough time to implement the
program. .

The recordkeeping should be minimized to maket manageable.

Teachers need time to identify, develop, and code materials for
their support system.

The first workshops should be at least one week in length.

Teachers need more contact with other teachers who are implementing
the program (informal 'rap sessions, etc.).

Too much infdxmation was given at each session. We could have digested
the material much better if we had more sessions and were given fewer
steps at a time.
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The recordkeeping is detrimental to my enthusiasm hirteacting. It
must be simplified. We kept the project records, in addition to our
own records. That's too much.

I didn't like to spend so much time away from my students. 0

I would like to continue in the program and feel strongly that it is
a very thorough method of teaching reading. The management and record -
keeping system is actually what most teachers are striving for, but few
are able to accomplish it without help.

'I was very proud of the progress of all the target students. 1S*7veral

students made more than one year's gain, but one student evolved from
the point of requiring constant encouragement when doing a simple task
to the point of reading a story independently and completing the work
on his contract. For him, this was a monumental gain.,

The AMS system has been helpful to me as a reading teacher mainly in
two ways: (1) it has helped in the organization of materials so they
are readily available when needed, and (2) it has helped me to manage
my time for instructional activity.

These individual contracts genetateda lot of interest. The pupils
were eager to see what they were to do each day. We used these con-
tracts with all the studepts in the reading program.

The more I perform a diagnosis, the easier it becomes for me to plaOe
a child at his proper instructional level; and it makes teaching easier.

One of my students, who I thought was the lowest, slowest one in the
group, was really helped by the program. He completed,12 level, even
though the rest of the class, who were much faster, only finished 11
level. This helped work habits, attitude, ability to use word attack
skill, and even comprehension.
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VII. CONCLUSIONS AND RECOMMENDATIONS

Basedon the evaluative data collected, it is concluded thatrls
.

project was a successful effort to demonItrate a reading program which

is effective in improving reading skills. It also has those necessary

elements to insure accountability at the clasVoom level. The follow-

,

ing points should be considered as the, program is continudd:

The model isnow ready for replication in other districts. These

demonstration districts should be involved in assisting adopting

districts in initiating the program.

More responsibility for follow-up'and implementation should be

assumed by local staff including the principal.

Teachers involved in implementing this program should not be expected

to keep all of the records they have been keeping plus those designed

for this program.

.s
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ATTACHMENT A

EVALUATION DESIGN
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b
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1
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t
e
r
 
n
e
x
t
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e
s
t
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e
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t
 
2
)
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t
 
p
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e
t
e
s
t
.
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e
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o
m
p
l
e
t
e
d
 
t
e
s
t
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e
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o
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d
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e
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i
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e
d
 
o
n
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p
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o
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c
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l
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1
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n
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t
e
r
 
C
R
R
 
2
 
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
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o
m
p
l
e
t
e
s
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2
,
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d
m
i
n
i

C
R
R
 
2
 
a
s
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o
s
t
-
t
e
s
t
.

\
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h
e
n
 
p
u
p
i
l
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s
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n
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r
u
c
t
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l
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e
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s
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a
d
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n
i
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t
e
r
 
n
e
x
t
 
h
i
g

T
e
s
t
 
(
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e
s
t
 
3
)
 
a
s
 
n
e
x
t

p
r
e
t
e
s
t
.
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a
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t
 
i
t
e
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i
s
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t
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e
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r
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n
c
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o
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e
c
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c
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P
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N
N
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D
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R
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N
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n
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d
.
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e
s
t
 
3

T
e
s
t
 
4

S
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o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l
 
r
e
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o
r
d

f
o
r
m
.

I
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s
 
3
1
-
3
2
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a
d
-

m
i
n
i
s
t
e
r
 
C
R
R
 
3
 
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
'
c
o
m
p
l
e
t
e
s
g
,
 
a
d
m
i
n
i
s
t
e
r

C
R
R
 
3
 
a
s
 
p
o
s
t
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
'
s
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e

b
e
-
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o
m
e
s
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1
,
 
a
d
m
i
n
i
s
t
e
r
 
n
e
x
t
 
C
R
R
 
T
e
s
t

(
T
e
s
t
 
4
)
.

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l
 
r
e
c
o
r
d

f
o
r
m
.

I
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s
 
4
1
-
4
2

a
d
-

m
i
n
i
s
t
e
r
 
C
R
R
 
4
 
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
 
c
o
m
p
l
e
t
e
s
 
4
2
,
 
a
d
m
i
n
i
s
t
e
r

C
R
R
 
4
 
a
s
 
p
o
s
t
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
'
s
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
b
e
-

c
o
m
e
s
 
5
1
,
 
a
d
m
i
n
i
s
t
e
r
 
n
e
x
t
 
C
R
R
 
l
e
s
t

(
T
e
s
t
 
5
)
 
a
s
 
n
e
x
t
 
p
r
e
t
e
s
t
.

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.

.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l
 
r
e
c
o
r
d

f
o
r
m
.
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n
g
o
i
n
g

O
n
g
o
i
n
g

P
r
o
j
e
c
t

t
e
a
c
h
e
r

P
r
o
j
e
c
t

t
e
a
c
h
e
r
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s
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R
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R
I
T
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R
I
A

D
A
T
A
 
C
O
L
L
E
C
T
I
O
N
 
P
R
O
C
E
D
U
R
E
S

T
e
s
t
 
2
 
C
o
n
t
d
.

T
e
s
t
 
3
'

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l
 
r
e
(

f
o
r
m
.

I
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s
 
3
 
1
 
-
3
 
2

m
i
n
i
s
t
e
r
 
C
R
R
 
3
 
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
'
c
o
m
p
l
e
t
e
s
'
.
3
2

,
a
d
m
i
n
i
!

C
R
R
 
3
 
a
s
 
p
o
s
t
t
e
s
t
:

W
h
e
n
 
p
u
p
i
l
'
s
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l

c
o
m
e
s
 
4
1
,
 
a
d
m
i
n
i
s
t
e
r
 
n
e
x
t
 
C
R
R
 
T
(

(
T
e
s
t
 
4
)
.

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l
 
r
e
c

f
o
r
m
.

I

I
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s
 
4
1
-
4
2
1

m
i
n
i
s
t
e
r
 
C
R
R
 
4
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
 
c
o
m
p
l
e
t
e
s
 
4
2
,
 
a
d
m
i
n
i

C
R
R
 
4
 
a
s
 
p
o
s
t
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
'
s
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
,

c
o
m
e
s
 
5
k
,
 
a
d
m
i
n
i
s
t
e
r
 
n
e
x
t
 
C
R
R
 
t
o

(
T
e
s
t
 
5
)
 
a
s
 
n
e
x
t
 
p
r
e
t
e
s
t
.

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.
.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d

o
n
 
p
u
p
i
l
 
r
e
d

f
o
r
m
.
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A
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E

P
L
A
N
N
E
D

P
E
R
S
O
N

R
E
S
P
O
N
S
I
B
L
E

T
e
s
t
 
-
5

T
e
s
t
 
6

R
e
a
d
i
n
g
 
s
u
b
t
e
s
t
(
s
)
 
S
R
A
 
A
s
s
e
s
s
-

m
e
n
t
 
S
u
r
v
e
y

I
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s
 
5
1
-
5
2
,
 
a
d
-

m
i
n
i
s
t
e
r
 
C
R
R
 
5
 
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
 
c
o
m
p
l
e
t
e
s
 
5
2
,
 
a
d
m
i
n
i
s
t
e
r

C
R
R
 
5
 
a
S
 
p
o
s
t
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
'
s
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
b
e
-

c
o
m
e
s
 
6
1
,
 
a
d
m
i
n
i
s
t
e
r
 
n
e
x
t
 
C
R
R
 
t
e
s
t

(
T
e
s
t
 
6
)
.

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l
 
r
e
c
o
r
d

f
o
r
m
.

I
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s
 
6
1
-
6
2
,
 
a
d
-

m
i
n
i
s
t
e
r
 
C
R
R
 
6
 
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
 
c
o
m
p
l
e
t
e
s
 
6
2
,
 
a
d
m
i
n
i
s
t
e
r

C
R
R
 
6
 
a
s
 
p
o
s
t
t
e
s
t
.

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
s
.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l
 
r
e
c
o
r
d

f
o
r
m
.

C
o
m
p
l
e
t
e
 
r
o
s
t
e
r
 
o
f
 
t
a
r
g
e
t
 
s
t
u
d
e
n
t
s
 
o
n

d
a
t
a
 
f
o
r
m
 
p
r
o
v
i
d
e
d
 
b
y
 
E
C
S
.
'

R
e
c
o
r
d
 
b
i
r
t
h
d
a
t
e
,
 
s
e
x
,
 
r
a
c
e
,
 
a
n
d
 
g
r
a
d
e
-

i
n
 
s
c
h
o
o
l
 
f
o
r
 
e
a
c
h
 
t
a
r
g
e
t
 
s
t
u
d
e
n
t
 
o
n

r
o
s
t
e
r
.
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i

R
e
c
o
r
d
 
p
r
e
t
e
s
t
 
r
e
a
d
i
n
g
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o
r
e
s
 
f
6
r
'
e

t
a
r
g
e
t
 
s
t
u
d
e
n
t
 
f
r
o
m
 
S
R
A
 
p
r
i
n
t
o
p
t
.
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n
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o
i
n
g

O
n
g
o
i
n
g

D
e
c
e
m
b
e
r
 
1
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,

1
9
7
4

A
p
r
i
l
,
 
1
9
7
5

P
r
o
j
e
c
t

t
e
a
c
h
e
r

P
r
o
j
e
c
t

t
e
a
c
h
e
r

O

P
r
o
j
e
c
t

t
e
a
c
h
e
r

P
r
o
j
e
c
t
'

t
e
a
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h
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r
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-
-
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P
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P
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B
J
E
C
T
I
V
E
S

M
E
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S
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R
I
N
G
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E
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I
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A
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C
O
L
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E
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T
I
O
N
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R
O
C
E
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U
R
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O
n
e
 
m
o
n
t
h
'
s
 
m
e
a
n
 
g
a
i
n
 
f
o
r
 
e
a
c
h
 
m
o
n
t
h

o
f
 
p
a
r
t
i
c
i
p
a
t
i
o
n
 
a
s
 
m
e
a
s
u
r
e
d
 
b
y
 
p
r
e
/

p
o
s
t
-
S
R
A
 
A
s
s
e
s
s
m
e
n
t
 
S
u
r
v
e
y
.

T
e
s
t
 
5

T
e
s
t
 
6

R
e
a
d
i
n
g
 
s
u
b
t
e
s
t
(
s
)
 
S
R
A
 
A
s
s
e
s
s
 
-

m
e
n
t
 
S
u
r
v
e
y

?
;

I
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s

5
1
-
!

m
i
n
i
s
t
e
r
 
C
R
R
 
5
 
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
 
c
o
m
p
l
e
t
e
s
 
5
2
,
 
a
d
m
i
t

C
R
R
 
5
 
a
s
 
p
o
s
t
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
'
s
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e

c
o
m
e
s
 
6
'
,
 
a
d
m
i
n
i
s
t
e
r
 
n
e
x
t
 
C
R
R

(
T
e
s
t
 
6
)
.
.

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l

f
o
r
m
.

I
f
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s

6
1
 
-
I

m
i
n
i
s
t
e
r
 
C
R
R
 
6
 
a
s
 
p
r
e
t
e
s
t
.

W
h
e
n
 
p
u
p
i
l
 
c
o
m
p
l
e
t
e
d
(
6
2

.
a
d
m
i
]

C
R
R
 
6
 
a
s
 
p
o
s
t
t
e
s
t
.

S
c
o
r
e
 
c
o
m
p
l
e
t
e
d
 
t
e
s
t
.

.

R
e
c
o
r
d
 
i
t
e
m
s
 
m
i
s
s
e
d
 
o
n
 
p
u
p
i
l
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o
r
m
.

C
o
m
p
l
e
t
e
 
r
o
s
t
e
r
 
o
f
 
t
a
r
g
e
t
 
s
t
u

d
a
t
a
 
f
o
r
m
 
p
r
o
v
i
d
e
d
 
b
y
 
E
C
S
.
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e
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r
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r
t
h
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t
e
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s
e
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;
 
r
a
c
e
,

i
n
 
s
c
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o
o
l
 
f
o
r
 
e
a
c
h
 
t
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r
g
e
t
 
s
t
y
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o
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r
.
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r
d
 
p
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t
 
r
e
a
d
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n
g
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r
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u
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p
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T
I
V
E
S

t
h
e
 
p
a
r
t
i
c
i
p
a
t
i
n
g
 
L
E
A
'
s

a
n
e
e
-
-
o
f
_
p
e
 
c
o
n
s
u
l
t
a
n
t
s
,

s
t
r
a
t
e
d
 
e
f
f
e
c
t
i
v
e

o
n
-

v
a
l
u
a
t
i
o
n
 
b
y
 
a
p
p
l
y
i
n
g
 
t
h
e

l
e
n
c
e
 
t
h
a
t
 
t
h
i
s
 
o
b
j
e
c
t
i
v
e

e
d
 
w
i
l
l
 
i
n
c
l
u
d
e
:

I
n
d
-
 
p
e
r
c
e
n
t
a
g
e
 
o
f
 
t
h
e

t
s
 
p
l
a
c
e
d
 
a
n
d
 
m
a
i
n
-

,
e
i
r
 
p
r
o
p
e
r
 
i
n
s
t
P
u
c
-

'
f
 
a
c
c
u
r
a
c
y
 
w
h
i
c
h
 
e
a
c
h

e
i
n
a
t
i
c
a
l
l
y
 
r
e
c
o
r
d
s
 
e
a
c
h

-
h
t
'
s
 
r
e
a
d
i
n
g
 
e
r
r
o
r
s
 
h
a
n
d

-
.
p
p
r
o
p
r
i
a
t
e
 
i
n
s
t
r
u
c
-

i
t
i
e
s
.

i
s
 
o
b
j
e
c
t
i
v
e
 
h
a
s
-
b
e
e
n

t
h
e
 
c
o
m
p
l
e
t
e
d
 
p
u
p
i
l

.
u
p
i
l
'
 
c
o
n
t
r
a
c
t
s
,
 
a
n
d

d
s
 
o
f
 
p
r
o
g
r
e
s
s
 
m
a
i
n
-

a
c
h
e
r
s
 
a
n
d
 
v
e
r
i
f
i
e
d

'
r
s
,
 
p
r
i
n
c
i
p
a
l
s
,
 
a
n
d

M
E
A
S
U
R
I
N
G
 
C
R
I
T
E
R
I
A

C
r
i
t
e
r
i
a
 
f
o
r
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l

w
i
l
l
 
b
e
 
9
2
-
9
6
 
p
e
r
c
e
n
t
 
w
o
r
d
 
r
e
c
.
.
.
.
.

o
g
n
i
t
i
o
n
,

6
0
-
7
0
 
p
e
r
c
e
n
t
 
c
o
m
-

p
r
e
h
e
n
s
i
o
n
,
 
a
n
d
 
m
e
e
t
s

o
r
 
e
x
-

c
e
e
d
s
 
m
i
n
i
m
u
m
 
r
a
t
e
 
f
o
r
 
t
h
e

.
b
a
s
a
l
 
r
e
a
d
e
r
 
l
e
v
e
l
.
'

T
e
a
c
h
e
r
 
l
e
v
e
l
 
o
f
 
a
c
c
u
r
a
c
y
 
w
i
l
l

b
y
 
9
0
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e
r
c
e
n
t
.
 
r
 
b
e
t
t
e
r
.

D
A
T
A
 
C
O
L
L
E
C
T
I
O
N
 
P
R
O
C
E
D
U
R
E
S
:

.

P
L
A
N
N
E
D

E
R
S
O
N

R
E
S
P
O
N
S

A
d
m
i
n
i
s
t
e
r
 
S
R
A
 
R
e
a
d
i
n
g
 
p
o
s
t
t
e
s
t
.

R
e
c
o
r
d
 
S
R
A
'
r
e
a
d
i
n
g
 
s
c
o
r
e
s
 
f
o
r
e
a
c
h

t
a
r
g
e
t
 
s
t
u
d
e
n
t

'
P
r
i
n
c
i
p
a
l
s
,
 
s
u
p
e
r
v
i
s
o
r
s
,
 
a
n
d
 
c
o
n
s
u
l
-

t
a
n
t
s
 
w
i
l
l
 
r
a
n
d
o
m
l
y
 
s
e
l
e
c
t
 
t
w
o
 
s
t
u
-

d
e
n
t
s
 
d
u
r
i
n
g
 
e
a
c
h
 
v
i
s
i
t
 
a
n
d
 
p
e
r
f
o
r
m

a
 
d
i
a
g
n
o
s
i
s
 
t
o
 
d
e
t
e
r
m
i
n
e
 
i
f
 
t
h
e

p
u
p
i
l
 
i
s
 
a
c
c
u
r
a
t
e
l
y
 
p
l
a
c
e
d
.

E
a
c
h
 
i
t
e
m
 
o
n
 
t
h
e
 
m
o
n
i
t
o
r
i
n
g
 
c
h
e
c
k
l
i
s
t

w
i
l
l
 
b
e
 
c
o
m
p
l
e
t
e
d
.

D
a
t
a
 
w
i
l
l
 
b
e
 
a
n
a
l
y
z
e
d
.

4

A
p
r
i
l
,
 
1
9
7
5

J
u
n
e
 
1
,
 
1
9
7
5

D
u
r
i
n
g
 
e
a
c
h

m
o
n
i
t
o
r
i
n
g
,

v
i
s
i
t

P
r
o
j
e
c
t

t
e
a
c
h
e
r

P
r
i
n
c
i
t
a
i
s

S
u
p
e
r
v
i
s
o
r
s

C
o
n
s
u
l
t
a
n
t
s
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O
B
J
E
C
T
I
V
E
S

M
E
A
S
U
R
I
N
G
 
C
R
I
T
E
R
I
A

D
A
T
A
 
C
O
L
L
E
C
T
I
O
N
 
P
R

A

I
I
.

B
y
 
M
a
y
 
3
0
,
 
1
9
7
5
,
 
t
h
e
 
p
a
r
t
i
c
i
p
a
t
i
n
g

L
E
A
'
s

w
i
t
h
 
t
h
e
 
a
s
s
i
s
t
a
n
c
e
 
o
f
 
t
h
e
,
 
c
o
n
s
u
l
t
a
n
t
s
,

w
i
l
l
 
h
a
v
e
 
d
e
m
o
n
s
t
r
a
t
e
d
 
e
f
f
e
c
t
i
v
e

o
n
-

g
o
i
n
g
 
p
r
o
g
r
a
m
 
e
v
a
l
u
a
t
i
o
n
 
b
y
 
a
p
p
l
y
i
n
g

t
h
e

A
M
S
 
m
o
d
e
l
:

E
v
i
d
e
n
c
e
 
t
h
a
t
 
t
h
i
s
 
o
b
j
e
c
t
i
v
e

P
a
s
 
b
e
e
n
 
a
c
h
i
e
v
e
d
 
w
i
l
l
 
i
n
c
l
u
d
e
:

A
.

T
h
e
 
n
u
m
b
e
r
 
a
n
d
 
p
e
r
c
e
n
t
a
g
e
_
o
f
 
t
h
e

t
a
r
g
e
t
 
s
t
u
d
e
n
t
s
 
p
l
a
c
e
d
 
a
n
d
 
m
a
i
n
-

t
a
i
n
e
d
 
a
t
 
t
h
e
i
r
 
p
r
o
p
e
r
 
i
n
S
t
r
u
c
-

t
i
o
n
a
l
 
l
e
v
e
l
.

B
.

T
h
e
 
d
e
g
r
e
e
o
f
 
a
c
c
u
r
a
c
y
 
w
h
i
c
h
 
e
a
c
h

t
e
a
c
h
e
r
 
'
s
y
s
t
e
m
a
t
i
c
a
l
l
y
 
r
e
c
o
r
d
s
 
e
a
c
h

t
a
r
g
e
t
 
s
t
u
d
e
n
t
'
s
 
r
e
a
d
i
n
g

e
r
r
o
r
s
 
a
n
d

i
m
p
l
e
m
e
n
t
s
 
a
p
p
r
o
p
r
i
a
t
e
 
i
n
s
t
r
u
c
-

t
i
o
n
a
l
 
a
c
t
i
v
i
t
i
e
s
.

E
v
i
d
e
n
c
e
 
t
h
a
t
 
t
h
i
s
 
o
b
j
e
c
t
i
v
e
 
h
a
s
 
b
e
e
n

a
c
h
i
e
v
e
d
 
w
i
l
l
 
b
e
 
t
h
e
 
c
o
m
p
l
e
t
e
d
 
p
u
p
i
l

r
e
c
o
r
d
 
s
h
e
e
t
s
,
 
p
u
p
i
l
 
c
o
n
t
r
a
c
t
s
,
 
a
n
d

i
n
d
i
v
i
d
u
a
l
 
r
e
c
o
r
d
s
 
o
f
p
r
o
g
r
e
s
s
 
m
a
i
n
-
'

t
a
i
n
e
d
.
b
y
 
t
h
e
 
t
e
a
c
h
e
r
s
 
a
n
d
 
v
e
r
i
f
i
e
d
.

,
b
y
,
 
t
h
e
 
s
u
p
e
r
v
i
s
o
r
s
,
 
p
r
i
n
c
i
p
a
l
s
,
 
a
n
d

c
o
n
s
u
l
t
a
n
t
s
.

C
r
i
t
e
r
i
a
 
f
o
r
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l

w
i
l
l
 
b
e
 
9
2
-
9
6
 
p
e
r
c
e
S
t
 
w
o
r
d
 
r
e
c
-

o
g
n
i
t
i
o
n
,

6
0
-
7
0
 
p
e
r
c
e
n
t
 
c
o
m
-

p
r
e
h
e
n
s
i
o
n
,
 
a
n
d
 
m
e
e
t
s
 
o
r

e
x
-

d
e
e
d
s
 
m
i
n
i
m
u
m
 
r
a
t
e
 
f
o
r
 
t
h
e

b
a
s
a
l
 
r
e
a
d
e
r
,
 
l
e
v
e
l
.

T
e
a
c
h
e
r
 
l
e
v
e
l
 
o
f
 
a
c
c
u
r
a
c
y
 
w
i
l
l

'

b
e
 
9
0
 
p
e
r
c
e
n
t
 
o
r
 
,
b
e
t
t
e
r
.

A
d
m
i
n
i
s
t
e
p

R
e
c
o
r
d
 
S
R
A
 
r
e
a
d
i
n
g
 
s
c
o
r
e

t
a
r
g
e
t
 
s
t
u
d
e
n
t

P
r
i
n
c
i
p
a
l
s
,
 
s
u
p
e
r
v
i
s
o
r
s

t
a
n
t
s
 
w
i
l
l
 
r
a
n
d
o
m
l
y
 
s
e
l
l

d
e
n
t
s
 
d
u
r
i
n
g
 
e
a
c
h
 
v
i
s
i
t

a
 
d
i
a
g
n
o
s
i
s
 
t
o
 
d
e
t
e
r
m
i
n
e

p
u
p
i
l
 
i
s
 
a
c
c
u
r
a
t
e
l
y
 
p
l
a
t

E
a
c
h
 
i
t
e
m
 
o
n
 
t
h
e
 
m
o
n
i
t
o
r

w
i
l
l
 
b
e
 
c
o
m
p
l
e
t
e
d
:
t

D
a
t
a
 
w
i
l
l
 
b
e
 
a
n
a
l
y
z
e
d
.
:
,



C
T
I
 
V
 
E
S

M
E
A
S
U
R
I
N
G
 
C
R
I
T
E
R
I
A

D
A
T
A
 
C
O
L
L
E
C
T
I
O
N
 
P
R
O
C
E
D
U
R
E
S

D
A
T
E
,

P
L
A
N
N
E
D
.

m
o
n
t
h
,
 
t
h
e
 
s
u
p
e
r
v
i
s
o
r
s

1
 
h
a
v
e
 
d
e
m
o
n
s
t
r
a
t
e
d
 
e
f
-

n
a
n
d
 
m
o
n
i
t
o
r
i
n
g
 
p
r
o
-

e
 
I
,
 
E
S
E
A
 
A
M
S
 
P
r
o
j
e
c
t

n
i
m
u
m
 
o
f
 
o
n
e
 
c
l
a
s
s
-

m
o
n
t
h
 
t
o
 
e
a
c
h
 
t
a
r
g
e
t

e
c
o
r
d
i
n
g
 
t
h
e
 
d
e
g
r
e
e

p
l
a
c
i
n
g
 
e
a
c
h
 
t
a
r
g
e
t

p
r
o
p
e
r
 
i
n
s
t
r
u
c
t
i
o
n
a
l

d
i
n
g
,
 
s
y
s
t
e
m
a
t
i
C
a
l
l
y
,

o
r
s
 
g
e
n
e
r
a
t
e
d
 
b
y
 
t
h
e

n
i
m
u
m
 
o
f
 
o
n
e
 
g
r
o
u
p

t
h
 
w
i
t
h
 
t
h
e
 
p
a
r
t
i
c
i
-

t
o
 
i
d
e
n
t
i
f
y
 
a
n
d

s
 
b
e
i
n
g
 
e
n
c
o
u
n
t
e
r
e
d

p
r
o
c
e
d
u
r
e
s
 
t
o
 
b
e

o
b
j
e
c
t
i
v
e
 
i
s
 
b
e
i
n
g

e
v
e
d
 
w
i
 
l
 
1
 
t
h
e
 
c
o
m
-

e
p
o
r
t
s
 
s
u
b
m
i
t
t
e
d

u
l
t
a
n
t
e
 
w
h
o
 
w
i
l
l

o
m
m
e
n
d
a
t
i
o
n
s
 
t
o

t
e
d
.

4

O
n
e
 
v
i
s
i
t
 
p
e
r
 
m
o
n
t
h
.

O
n
e
 
v
i
s
i
t
 
p
e
r
 
m
o
n
t
h
.

S
u
p
e
r
v
i
s
o
r
s
 
a
n
d
/
o
r
 
p
r
i
n
c
i
p
a
l
i
l
l

c
o
n
d
u
c
t
 
o
n
e
 
c
l
a
s
s
r
o
o
m
 
v
i
s
i
t
 
p
e
r
 
m
o
n
t
h
.

T
w
o
 
p
u
p
i
l
s
 
w
i
l
l
 
b
e
 
r
a
n
d
o
m
l
y
 
s
e
l
e
c
t
e
d

t
o
 
d
e
t
e
r
m
i
n
e
 
i
f
 
p
r
o
p
e
r
 
p
l
a
c
e
M
e
n
t
 
a
t

i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s
 
b
e
i
n
g
 
m
a
i
n
-

t
a
i
n
e
d
.

A
 
m
o
n
i
t
o
r
i
n
g
 
c
h
e
c
k
l
i
s
t
 
w
i
l
l
 
b
e
 
c
o
m
p
-

l
e
t
e
d
 
a
n
d
 
s
u
b
m
i
t
t
e
d
t
o
 
t
h
e
 
c
o
n
s
u
l
t
a
n
t
.

O
n
e
 
g
r
o
u
p
 
m
e
e
t
i
n
g
 
w
i
l
l
 
b
e
 
s
c
h
e
d
u
l
e
d

p
e
r
 
m
o
n
t
h
.

A
 
w
r
i
t
t
e
n
 
s
u
m
m
a
r
y
 
o
f
 
m
a
j
o
r
 
p
o
i
n
t
s
 
d
i
s
-

c
u
s
s
e
d
,
 
p
r
o
b
l
e
m
s
 
b
e
i
n
g
 
e
n
c
o
u
n
t
e
r
e
d
,

e
t
c
.
,
 
w
i
l
l
 
b
e
 
c
o
m
p
l
e
t
e
d
 
a
n
d
 
s
u
b
m
i
t
t
e
d

t
o
 
c
o
n
s
u
l
t
a
n
t
.

.

U
p
o
n
 
r
e
c
e
i
p
t
 
o
f
 
t
h
e
 
c
o
m
p
l
e
t
e
d
 
m
o
n
i
-

t
o
r
i
n
g
,
f
o
r
m
 
a
n
d
 
s
u
m
m
a
r
y
 
o
f
 
m
e
e
t
i
n
g
,

t
h
e
 
c
o
n
s
u
l
t
a
n
t
 
w
i
l
l
 
r
e
s
p
o
n
d
 
w
i
t
h
 
r
e
c
-

o
m
m
e
n
d
a
t
i
o
n
s

o
n
 
a
n
y
 
q
u
e
s
t
i
o
n
s
 
o
r

p
r
o
b
l
e
m
s
.

M
o
n
t
h
l
y

M
o
n
i
t
o
r
i
n
g
 
r
e
-

p
o
r
t
s
 
a
n
d
 
s
u
m
-

m
a
r
i
e
s
 
w
i
l
l
 
b
e

s
u
b
m
i
t
t
e
d
 
w
i
t
h

i
n
 
1
5
 
d
a
y
s
 
f
o
l

l
o
w
i
n
g
 
m
o
n
t
h
l
y

v
i
s
i
t
 
a
n
d

m
e
e
t
i
n
g
.

P
E
R
S
O
N

R
E
S
P
O
N
S
I
B
L
E

S
u
p
e
r
v
i
s
o
r
s

P
r
i
n
c
i
p
a
l
s

,
;
u
p
e
r
v
i
s
o
r
s

P
r
i
n
c
i
p
a
l
s

C
o
n
s
u
l
t
a
n
t
s
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"
O
B
J
E
C
T
I
V
E
S

j
l
E
A
S
U
R
I
N
G
 
C
R
I
T
E
R
I
A
<

I
I
I
.

A
t
 
t
h
e
 
e
n
d
 
o
f
 
e
a
c
h
 
m
o
n
t
h
,
 
t
h
e
 
s
u
p
e
r
v
i
s
o
r
s

a
n
d
 
p
r
i
n
c
i
p
a
l
s
 
w
i
l
l
 
h
a
v
e
 
d
e
m
o
n
s
t
r
a
t
e
d
 
e
f
-

f
e
c
t
i
v
e
 
s
u
p
e
r
v
i
s
i
o
n
 
a
n
d
 
m
o
n
i
t
o
r
i
n
g
 
p
r
o
-

c
e
d
u
r
e
s
 
i
n
 
t
h
e
 
T
i
t
l
e
 
I
,
 
E
S
E
A
A
M
S
 
P
r
o
j
e
c
t

b
y
:

A
.

C
o
n
d
u
c
t
i
n
g
 
a
 
m
i
n
i
m
u
m
 
o
f
 
o
n
e
 
c
l
a
s
i
-

r
o
o
m
 
v
i
s
i
t
 
p
e
r
 
m
o
n
t
h
 
t
o
 
e
a
c
h
 
t
a
r
g
e
t

c
l
a
s
s
r
o
o
m
 
a
n
d
 
r
e
c
o
r
d
i
n
g
 
t
h
e
 
d
e
g
r
e
e

o
f
 
a
c
c
u
r
a
c
y
 
o
f
 
p
l
a
c
i
n
g
 
e
a
c
h
 
t
a
r
g
e
t

s
t
u
d
e
n
t
 
a
t
 
h
i
s
 
p
r
o
p
e
r
 
i
n
s
t
r
u
c
t
i
o
n
a
l

l
e
v
e
l
 
a
n
d
 
r
e
c
o
r
d
i
M
T
,
 
s
y
s
t
e
m
a
t
i
c
a
l
l
y
,

t
h
e
 
r
e
a
d
i
n
g
 
e
r
r
o
r
s
 
g
e
n
e
r
a
t
e
d
 
b
y
 
t
h
e

t
a
r
g
e
t
 
A
t
u
d
e
n
t
s
.

B
.

C
o
n
d
u
c
t
i
n
g
 
a
 
m
i
n
i
m
u
m
 
o
f
o
n
e

g
r
o
u
p

m
e
e
t
i
n
g
 
p
e
r
 
m
o
n
t
h
 
w
i
t
h
 
t
h
e
-
p
a
r
t
i
c
i
-

p
a
t
i
n
g
 
t
e
a
c
h
e
r
s
 
t
o
 
i
d
e
n
t
i
f
y
 
a
n
d

d
i
s
c
u
s
s
 
p
r
o
b
l
e
m
s
 
b
e
i
n
g
 
e
n
c
o
u
n
t
e
r
e
d

a
n
d
 
a
l
t
e
r
n
a
t
i
v
e
 
p
r
o
c
e
d
u
r
e
s
 
t
o
t
h
e

e
m
p
l
o
y
e
d
.

E
v
i
d
e
n
c
e
 
t
h
a
t
 
t
i
j
i
s
 
o
b
j
e
c
t
i
v
e
 
i
s
 
b
e
i
n
g

s
a
t
i
s
f
a
c
t
o
r
i
l
y
 
a
c
h
i
e
v
e
d
 
w
i
l
l
 
b
e

c
o
m
-
.

p
l
e
t
e
d
 
m
o
n
i
t
o
r
i
n
g
 
r
e
p
o
r
t
s
 
s
u
b
m
i
t
t
e
d

t
o
 
t
h
e
 
p
r
o
j
e
c
t
 
c
o
n
s
u
l
t
a
n
t
s
 
w
h
o
 
w
i
l
l

p
r
o
v
i
d
e
 
w
r
i
t
t
e
n
 
r
e
c
o
m
m
e
n
d
a
t
i
o
n
s
 
t
o

a
n
y
 
p
r
o
b
l
e
m
s
 
p
r
e
s
e
n
t
e
d
.

O
n
e
 
v
i
s
i
t
 
p
e
r
 
m
o
n
t
h
.

O
n
e
 
v
i
s
i
t
 
p
e
r
 
m
o
n
t
h
.

*e
.

D
A
T
A
 
C
O
L
L
E
C
T
I
O
N
-
 
R
O
C
E
D
U
R
E
S

S
u
p
e
r
v
i
s
o
r
s
a
n
d
/
o
r
 
p
r
i
n
c
i
p
a
l
s
 
w
i

c
o
n
d
u
c
t
 
o
n
e
 
c
l
a
s
s
r
o
o
m
 
v
i
s
i
t
 
p
e
r
i
l

T
w
o
 
p
u
p
i
l
s
 
w
i
l
l
 
b
e
 
r
a
n
d
o
m
l
y
 
s
e
l
e

t
o
 
d
e
t
e
r
m
i
n
e
 
i
f
 
p
r
o
p
e
r
 
p
l
a
c
e
m
e
n
t

i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
 
i
s
 
b
e
i
n
g
 
m
a
i
l

t
a
m
e
d
.

A
 
m
o
n
i
t
o
r
i
n
g

-
c
h
e
c
k
l
i
s
t
 
w
i
l
l
 
b
e
 
a

l
e
t
e
d
 
a
n
d
 
s
u
b
m
i
t
t
e
d
 
"
t
o
 
t
h
e
 
c
o
n
s
u
'

O
n
e
 
g
r
o
u
p
 
M
e
e
t
i
n
g
 
w
i
l
l
 
b
e
 
s
c
h
e
d
u
'

p
e
r
 
m
o
n
t
h
.

A
 
w
r
i
t
t
e
n
 
s
u
m
m
a
r
y
 
o
f
 
m
a
j
o
r
 
p
o
i
n
t

c
u
s
s
e
d
,
 
p
r
o
b
l
e
m
s
 
b
e
i
n
g
 
e
n
c
o
u
n
t
e
r
)

e
t
c
.
,
 
w
i
l
l
 
b
e
 
c
o
m
p
l
e
t
e
d
 
a
n
d
 
s
u
b
m

t
o
 
c
o
n
s
u
l
t
a
n
t
.

.

U
p
o
n
 
r
e
c
e
i
p
t
 
o
f
 
t
h
e
 
c
o
m
p
l
e
t
e
d
 
m
o
i

t
o
r
i
n
g
 
f
o
r
m
 
a
n
d
 
s
u
m
m
a
r
y
 
o
f
 
m
e
e
t
i
i

t
h
e
 
c
o
n
s
u
l
t
a
n
t
 
w
i
l
l
 
r
e
s
p
o
n
d
 
w
i
t
h

o
m
m
e
n
d
a
t
i
o
n
s

o
n
 
a
n
y
 
q
u
e
s
t
i
o
n
s
 
0
1

p
r
o
b
l
e
m
s
.

.
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C
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T
I
O
N
 
P
R
O
C
E
D
U
R
E
S

p
e
r
c
e
n
t
 
o
f
 
t
h
e
 
4
9

t
e
a
c
h
e
r
s
 
w
h
o
 
p
a
r
t
i
c
i
-

e
 
I
,
 
E
S
E
A
 
C
o
o
p
e
r
a
-

a
y
e
 
a
p
p
l
i
e
d
.
 
t
h
e
 
A
M
S

p
r
o
g
r
a
m
 
i
n
v
o
l
v
i
n
g

t
s
.

E
v
i
d
e
n
c
e
 
t
h
a
t

b
e
e
n
 
a
c
c
o
m
p
l
i
s
h
e
d

Y
 
9
0
 
p
e
r
c
e
n
t
 
l
e
v
e
l

r
g
e
t
 
s
t
u
d
e
n
t
 
a
t
 
h
i
s

t
o
n
a
l
 
l
e
v
e
l
.

e
m
a
t
i
c
a
l
l
y
,
 
t
h
e

g
e
n
e
r
a
t
e
d
 
b
y
 
t
h
e

r
o
r
s
 
g
e
n
e
r
a
t
e
d
 
w
i
t
h

p
e
r
f
o
r
m
a
n
c
e
 
o
b
j
e
c
-

l
y
 
p
u
p
i
l
,
 
c
o
n
t
r
a
c
t
s
.

i
n
u
o
u
s
 
d
i
a
g
n
o
s
i
s
.

9
0
 
p
e
r
c
e
n
t

E
a
c
h
 
t
e
a
c
h
e
r
 
w
i
l
l
 
c
o
m
p
l
e
t
e

a
 
s
e
l
f
-

,
e
v
a
l
u
a
t
i
o
n
 
c
h
e
c
k
l
i
s
t
.

A
 
r
a
n
d
o
m
 
s
e
l
e
c
t
i
o
n
 
o
f
 
t
w
o
 
s
t
u
d
e
n
t
s

p
e
r
 
t
a
r
g
e
t
 
c
l
a
s
s
r
o
o
m
 
w
i
l
l
 
b
e
 
s
e
l
e
c
t
e
d

t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e
 
l
e
v
e
l
 
o
f
a
c
c
u
r
a
c
y

b
e
i
n
g
 
m
a
i
n
t
a
i
n
e
d
.

T
h
e
 
c
o
n
s
u
l
t
a
n
t
s
 
w
i
l
l
 
a
n
a
l
y
z
e
 
e
a
c
h

s
e
l
e
c
t
e
d
 
s
t
u
d
e
n
t
s
'
 
r
e
c
o
r
d
 
a
n
d
 
m
o
n
i
-

t
o
r
i
n
g
 
r
e
p
o
r
t
s
 
f
o
r
 
r
a
t
i
n
g
 
l
e
v
e
l
 
o
f

a
c
c
u
r
a
c
y
.

T
h
e
 
c
o
n
s
u
l
t
a
n
t
s
,
w
i
l
l
 
p
e
r
f
o
r
m
 
t
h
e
 
f
o
l
-

l
o
w
i
n
g
 
d
u
r
i
n
g
 
t
h
e
i
r
 
f
i
n
a
l
 
o
n
-
s
i
t
e
 
v
i
s
i

.
O
b
s
e
r
v
e
 
t
e
a
c
h
&
 
p
e
r
f
o
r
m
i
n
g
 
a
t
 
l
e
a
s
t

o
n
e
 
c
o
n
t
i
n
u
o
u
s
 
d
i
a
g
n
o
s
i
s
 
a
n
d
 
r
e
c
o
r
d
i

e
r
r
o
r
s
 
o
n
 
p
u
p
i
l
 
c
h
e
c
k
 
s
h
e
e
t
.

.
 
O
b
s
e
r
v
e
 
t
e
a
c
h
e
r
 
p
e
r
f
o
r
m
i
n
g
 
a
t
 
l
e
a
s
t

o
n
e
 
d
i
r
i
e
c
t
e
d
e
a
c
h
i
n
g
 
e
x
e
r
c
i
s
e
 
w
i
t
h

s
t
u
d
e
n
t
s
.
h
e
i
t
n
V
6
o
0
1
1
0
9
 
s
k
i
l
l
 
n
e
e
d
s
.

.
O
b
s
e
r
v
e
 
a
t
 
l
e
s
t
-
t
w
c
i
,
s
t
u
d
e
n
t
s
 
f
o
l
l
o
w

i
n
g
 
c
o
n
t
r
a
c
t
S
.
i
n
 
p
e
r
f
o
r
m
i
n
g

i
n
d
e
p
e
n
d
e
n
t
 
P
r
a
o
o
t
i
t
e
 
b
n
 
s
k
i
l
l
s

.
P
e
r
f
o
r
m
 
a
 
c
o
n
,
t
,
,
.
 
l
O
u
S
 
d
i
a
g
n
o
s
i
s
 
o
n

r
e
l
a
t
e
d
 
t
o
 
e
r
r
I
t
O
n
 
t
h
e
i
r
 
c
h
e
c
k
 
s
h
e

a
t
 
l
e
a
s
t
_
 
w
O
 
t
a
r
g
e
t
 
s
t
u
d
e
n
t
s
 
s
e
l
e
c
t

a
t
 
,
r
a
n
d
o
m
.

E
x
a
m
I
n
e
 
t
h
e
s
e
,
 
s
t
u
d
e
n
t
s
'

p
r
e
V
i
o
u
s
 
c
h
e
c
k
 
s
h
e
e
t
s
 
a
n
d
 
c
o
n
t
r
a
c
t
s
.-1

D
A
T
E

P
A
N
N
E
D

,

M
a
y
,
 
'
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'
O
B
J
E
C
T
I
V
E
S

M
E
A
S
U
R
I
N
G
 
C
R
I
T
E
R
I
A

D
A
T
A
 
C
O
L
L
E
C
T
I
O
N
 
P
R
O
C
E
D
U
R
E
S

I
V
.

B
j
f
,
M
a
y
 
3
0
,
 
1
9
7
5
,
 
'
9
0
p
e
r
c
e
n
t
 
o
f
 
t
h
e
 
4
9

e
l
e
m
e
n
t
a
r
y
 
r
e
a
d
i
n
g
 
t
e
a
c
h
e
r
s
 
w
h
o

p
a
r
t
i
c
i
-

p
a
t
e
 
i
n
 
t
h
e
 
A
M
S
 
T
i
t
l
e
 
I
,
 
E
S
E
A
,
C
o
o
p
e
r
a
-

t
i
v
e
 
P
r
o
j
e
c
t
 
w
i
l
l
 
h
a
v
e
-
a
p
p
l
i
e
d

t
h
e
 
A
M
S

m
o
d
e
l
 
t
o
 
a
 
r
e
a
d
i
n
g
 
p
r
o
g
r
a
m
 
i
n
v
o
l
v
i
n
g

1
5
-
3
0
 
t
a
r
g
e
t
 
s
t
u
d
e
n
t
s
.

E
v
i
d
e
n
c
e
 
t
h
a
t

t
h
i
s
 
o
b
j
e
c
t
i
v
e
 
h
a
s
 
b
e
e
n
 
a
c
c
o
m
p
l
i
s
h
e
d

w
i
l
l
 
b
e
 
i
n
d
i
c
a
t
e
d
 
b
i
9
0
p
e
r
c
e
n
t
 
l
e
v
e
l

o
f
 
a
c
c
u
r
a
c
y
 
i
n
:

A
.

P
l
a
c
i
n
g
 
e
a
c
h
 
t
a
r
g
e
t
 
s
t
u
d
e
n
t
 
a
t
 
h
i
s

'
p
r
o
p
e
r
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
l
e
v
e
l
,

B
.

R
e
c
o
r
d
i
n
g
,
 
s
y
s
t
e
m
a
t
 
i
c
a
l
l
y
,
 
t
h
e

r
e
a
d
i
n
g
 
e
r
r
o
r
s
 
g
e
n
e
r
a
t
e
d
 
b
y
 
t
h
e

t
a
r
g
e
t
 
s
t
u
d
e
n
t
s
.

C
.

M
a
t
c
h
i
n
g
 
t
h
e
 
e
r
r
o
r
s
 
g
e
n
e
r
a
t
e
d
 
w
i
t
h

t
h
e
 
a
p
p
r
o
p
r
i
a
t
e
 
p
e
r
f
o
r
m
a
n
c
e

o
b
j
e
c
-

t
i
v
e
s
.

D
.

C
o
m
p
l
e
t
i
n
g
 
w
e
e
k
l
y
 
p
u
p
i
l
 
c
o
n
t
r
a
c
t
s
.

E
.

P
e
r
f
o
r
m
i
n
g
 
c
o
n
t
i
n
u
o
u
s
 
d
i
a
g
n
o
s
i
s
.

9
0
 
p
e
r
c
e
n
t

0

E
a
c
h
 
t
e
a
c
h
e
r
 
w
i
l
l
'
 
6
o
m
p
l
e
t
e
'
a
 
s
e
l

e
v
a
l
u
a
t
i
o
n
 
c
h
e
c
k
l
i
s
t
,
.

A
 
r
a
n
d
o
m
 
s
e
l
e
c
t
i
o
n
 
o
f
 
t
w
o
 
s
t
u
d
e
r

p
e
r
 
t
a
r
g
e
t
 
c
l
a
s
s
r
o
o
m
 
w
i
l
l
 
b
e
 
s
e
l

t
o
 
d
e
t
e
r
m
i
n
e
 
t
h
e
 
l
e
v
e
l
 
o
f
)
a
c
c
u
r
a

b
e
i
n
g
 
m
a
i
n
t
a
i
n
e
d
.
.

T
h
e
 
c
o
n
s
u
l
t
a
n
t
s
 
w
i
l
l
 
a
n
a
l
y
z
e
 
e
a
c

s
e
l
e
c
t
e
d
 
s
t
u
d
e
n
t
s
'
 
r
e
c
o
r
d
 
a
n
d
 
m
e

t
o
r
i
n
g
 
r
e
p
o
r
t
s
 
f
o
r
 
r
a
t
i
n
g
 
l
e
v
e
l

a
c
c
u
r
a
c
y
.

T
h
e
 
c
o
n
s
u
l
t
a
n
t
s
 
w
i
l
l
 
p
e
r
f
o
r
m
 
t
h
e

l
o
w
i
n
g
 
'
d
u
r
i
n
g
 
t
h
e
i
r
 
f
i
n
a
l
 
o
n
-
s
i
t

.
.
O
b
s
e
r
v
e
 
t
e
a
c
h
e
r
 
p
e
r
f
o
r
m
i
n
g
 
a
t

o
n
e
 
c
o
n
t
i
n
u
o
u
s
 
d
i
a
g
n
o
s
i
s
 
a
n
d
 
r

e
r
r
o
r
s
 
o
n
 
p
u
p
i
l
 
c
h
e
c
k
 
s
h
e
e
t
.

.
O
b
s
e
r
v
e
 
t
e
a
c
h
e
r
 
p
e
r
f
o
r
m
i
n
g
 
a
t

o
n
e
 
d
i
r
e
c
t
e
d
 
t
e
a
c
h
i
n
g
 
e
x
e
r
c
i
s
e

s
t
u
d
e
n
t
s
 
h
a
v
i
n
g
 
c
o
m
m
o
n
 
s
k
i
l
l
 
r

.
O
b
s
e
r
v
e
 
a
t
 
'
l
e
a
s
t
 
t
w
o
 
s
t
u
d
e
n
t
s

i
n
g
 
c
o
n
t
r
a
c
t
s
 
i
n
 
p
e
r
f
o
r
m
i
n
g
.

i
n
d
e
p
e
n
d
e
n
t
 
p
r
a
c
t
i
c
e
 
'
o
n
 
s
k
i
l
l
s

r
e
l
a
t
e
d
 
t
o
 
e
r
r
o
r
s
 
o
n
 
t
h
e
i
r
 
c
h
e

.
P
e
r
f
4
0
 
a
 
c
o
n
t
i
n
u
o
u
s
 
d
i
a
g
n
o
s
i
s

a
t
 
l
e
a
s
t
 
t
w
o
 
t
a
r
g
e
t
 
s
t
u
d
e
n
t
s
 
s

a
t
 
r
i
n
g
o
m
.
 
*
E
x
a
m
i
n
e
 
f
h
e
t
e
 
s
t
u
d

p
r
e
v
i
V
E
s
 
c
h
e
c
k
 
s
h
e
e
t
s
 
a
n
d
 
c
o
n
t
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C
T
I
O
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P
R
O
C
E
D
U
R
E
S

D
A
T
E

P
L
A
N
N
E
D

P
E
R
S
O
N

R
E
S
P
O
N
S
I
B
L
E

i
n
 
t
h
e
 
A
M
S
 
T
i
t
l
e
 
I
,

o
j
e
c
t
,
 
t
h
e
 
4
9
 
e
l
e
-

t
h
e
i
r
 
i
m
m
e
d
i
a
t
e

s
p
o
n
d
 
p
o
s
i
t
i
v
e
l
y
 
t
o

a
p
p
l
i
e
d
 
i
n
t
h
e
 
c
l
a
s
s
-

a
 
s
e
m
a
n
t
i
c
 
O
f
f
e
r
-

o
n
s
t
r
u
c
t
e
d
 
b
y
 
t
h
e

.
T
h
e
 
e
x
p
e
c
t
e
d
 
l
e
v
e
l

e
 
w
i
l
l
 
b
e
 
a
 
m
e
a
n
 
o
f

i
v
e
-
p
o
i
n
t
 
s
c
a
l
e
.

";
A

.

3
.
5
 
o
n
 
a
 
5
.
0
 
s
c
a
l
e

.
-

, __
_.

--
--

--
'--

--
--

-'

\

t

v

.

-

,

,

C
o
n
s
u
l
t
a
n
t
s
 
w
i
l
l
 
c
o
m
p
l
e
t
e
 
a
n
 
i
n
s
t
r
u
-
 
-
M
a
r
c
h

m
e
n
t
 
t
o
 
b
e
 
a
d
m
i
n
i
s
t
e
r
e
d
 
t
o
 
t
e
a
c
h
e
r
s
,

p
r
i
n
c
i
p
a
l
s
 
a
n
d
 
s
u
p
e
r
v
i
s
o
r
s
.

A
p
p
r
o
p
r
i
a
t
e
 
n
u
m
b
e
r

of
c
o
p
i
e
s

of
i
n
-

s
t
r
u
m
e
n
t
 
w
i
l
l
 
b
e
 
d
i
s
t
r
i
b
u
t
e
d
 
-
t
o
 
e
a
c
h

s
c
h
o
o
l
.

t
I
n
s
t
r
u
m
e
n
t
s
 
w
i
l
l

13
,6

c
o
m
p
l
e
t
e
d
 
b
y
 
e
a
c
h

s
t
a
f
f
 
m
e
m
b
e
r
.

C
o
m
p
l
e
t
e
d
 
i
n
s
t
r
u
m
e
n
t
s
 
w
i
l
l
 
b
e
 
s
c
o
r
e
d
,

s
u
m
m
a
r
i
z
e
d
 
a
n
d
 
a
n
a
l
y
z
e
d
 
t
o
 
d
e
t
e
r
m
i
n
e

i
f
 
o
b
j
e
c
t
i
v
e
 
w
a
s
 
a
c
h
i
e
v
k
l
.

.

.

\
t

,

1
,
 
1
9
7
5

M
a
r
c
h
 
1
5
,
 
1
9
7
5

.
.
.

A
p
r
i
l
l
,
 
1
9
7
5

M
a
y
 
3
0
,
 
1
9
7
5

.
.

0

-

1

C
o
n
s
u
l
t
a
n
t
s

.

C
o
n
s
u
l
t
a
n
t
s

S
t
a
f
f

C
o
n
s
u
l
t
a
n
t
s ...

..3 t*
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V
.

'
O
B
J
E
C
T
I
V
E
S

M
E
A
S
U
R
I
N
G
 
C
R
I
T
E
R
I
A

D
A
T
A
 
C
O
L
L
E
C
T
I
O
N
 
P
R
O
C
E
D
U
R
E
S

A
f
t
e
r
 
p
a
r
t
i
c
i
p
a
t
i
n
g
 
i
n
 
t
h
e
 
A
M
S
 
T
i
t
l
e
 
I
,
 
c

E
S
E
A
 
C
o
o
p
e
r
a
t
i
v
e
 
P
r
o
j
e
c
t
,
 
t
h
e
 
4
9
 
e
l
e
-

m
e
n
t
a
r
y
 
t
e
a
c
h
e
r
s
 
a
n
d
 
t
h
e
i
r
 
i
m
m
e
d
i
a
t
e

s
u
p
e
r
v
i
s
o
r
s
 
w
i
l
l
 
r
e
s
p
o
n
d
 
p
o
s
i
t
i
v
e
l
y
 
t
o

t
h
e
 
A
M
S
 
m
o
d
e
l
 
b
e
i
n
g
 
a
p
p
l
i
e
d
A
m
k
t
h
e
 
c
l
a
s
s
-
.

r
o
o
m
 
a
s
 
m
e
a
s
u
r
e
d
 
b
y
 
a
 
s
e
m
a
n
t
i
c
 
d
i
f
f
e
r
-

e
n
t
i
a
l
 
i
n
s
t
r
u
m
e
n
t
 
c
o
n
s
t
r
u
c
t
e
d
 
b
y
 
t
h
e

p
r
o
j
e
c
t
 
c
o
n
s
u
l
t
a
n
t
s
.

T
h
e
 
e
x
p
e
c
t
e
d
 
l
e
v
e
l

o
f
 
p
o
s
i
t
i
v
e
 
r
e
s
p
o
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ATTACHMENT B

LIST OF SKILLS IN SUPPORT SYSTEM
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PART I

READING SUPPORT SYSTEM

Reading Skills

,,Left-to-Right Directionality

Visual Discrimination

Visual Memory

Letter Names and Knowledge

Auditory Discrimination

Sound-to-Symbol Knowledge

Blending (Consonant and Vowel Substitution)

Controlled Phonic Application

Context Analysis (Closure)

Reading Vocabulary Development

Structured Analysis Skills

Oral Reading for Diagnosis

Predicting Outcomes and Extending Ideas

Lofting Information

Reniembering and Following Directions

Organizing

Evaluating Critically

r
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PROCESS AND PRODUCT EVALUATION DATA FORMS
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ATTACHMENT- D

LIST OF SKILL ELEMENTS FOR EACH INSTRUCTIONAL LEVEL
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ft

IARD TEST (FORM A)

LIST OF 1,(ILLS'AND.NUMBER OF TEST ITEMS. AT EACH LEVEL'

.... .
.

'
.

AA BB CC lA 1B 2 3 4 5 6

. ..

READING READINESS , ,

Visual Discrimination (Shapes) 5
*

Visual Discrimination (Letters) 5

Visual Discrimination (Words) 5

Visual. Memory Shapes). 140 5

' Visual Memory Letters) 5

Visual Memory Words) I
5',

Auditory Discrimination (Initial Position) 5

Auditory,Discrimination (Final Position) 5

Auditory Discrimination (Medial Position) i

/ 1

TOTAL . 15 15 15
J

WORD RECOGNITION P
r

.

Phonic Analysis .--,

.

.

Initial Consonant (Sound 6 Symbol) 4 '

Final Consonant (Sound to Symbol) 2 4
"Initial Consonant Substitution (Phonic Application) 2 2

final Consonant Substitution (Phohic ApplIcatioh) 3' 1 1
.

Medial Vowel Substitution (Phonic Application) 5 5 7

CVC-e Substitution (Phonic Application) 1 2

, ,

STRUCTURAL ANALYSIS .

.
,

.
.

,

Inflected Endings
, 2 - 2 1. .

Contractions 2 2

Compound Words 2 - 2 2 g

Syllabication,
.

. 2 2 2

Affixes' 2 1
;Y ,

Comparatives 2 2 ,

CONTEXT ANALYSIS- , 6 6 9 6-, 6 6, 5
...

,

Comprehension . .

Locating Information
,-

1 1 2 2 3 '5, 6

Remembering ,--
1 1 2 2 2 4 2

Organizing (Main Idea, Sequencing, etc.) . 1 , 1. 2 1 4 3 3

Predicting Outcomes-Extending Ideas
.

1 1 2 3. '4 3 '2

DICTIONARY ANALYSIS .
2 2

. .

''

.,
.

-.

- JOTAL 24 28 30 30 25 27 27
.
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ATTACHMENT E

SELF-EVALUATION CHECKSHEET
FEEDBACK QUESTIONNAIRE
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The degree to which I feel competent and am applying the basic procedures are as follows:

Circle the number. which describes your level of application for each procedure.

KEY: 0- Not at all 1-limited application 2-satisfactory application

PROCEDURE

Administered IRI for initial

-placement.

Performing reading for diagnosis
at least weekly for each target

student.

Recording reading errors generated
each time reading for diagnosis is

performed.

Matching reading errors generated
to appropriate support system as
outlined in the teacher's guide.

Completing and using individual
contracts with teacher directed
activities included prior to
independent skill practice.

Completing and using individual
contracts with independent skill
practice designed to teach
reading skills related to errors
generated.

Constructing, organizing, and
coding teacher-made learning
materials according to each support
system needed for my target students

Identifying, organizing, and
coding published materials ac-
cording to each support system
needed for my target students.

Administering and recording pre-

'post criterion-referenced reading
tests as each student progresses
from ope level to another'

0

RATING - COMMENT

1 2

0 1. 2

0 1 2

0 1 2

,t
0 1 2

0

0 1 2

0 1 2

0 4 2

If given an opportUnity to continue in this project next year I would (check which)

want to participate
not want to participate.

COMMENTS:

OZ.

8,6,



a.

AMS TITLE I PILOT PROJECT

SELF EVALUATION CHECKSHEET

TEACHER DISTRICT PT-

SCHOOL DATE

Please provide the following information to serve as documentation of your progress in implc
menting the AMS Reading Program according to the training you have received.

4P

1. Target Students: No. Grade Level(s) Black White

2. Date you first participated in pilot project

q-3. Number of minut4 of daily instruction provided to target group

4. The days'when/instructian is provided are TU TH F (Cir61e)

5. The time of day my target group meets is from to

6: Number for which initial plscement has been accomplished andkgecorde'd

7. Number for which you are presently recording reading errors generated
as continuous diagnosis is performed

8. The frequency of reading for diagnosis which you are now performing is
(once weekly, twice weekly, etc.)

9. The number for which individual contracts are being completed and used daily

10. The number for which you are providing daily teacher directed activities
related to skill needs

11. The number of students you are presently maintaining at their proper instructional
level is

12. The approximate number of materials which you have i
for the support system

(A, B, - Q)

'1 I

0
87

tified, organized, and coded .

rx

No. of Materials



TO:

FROM:

SUBJECT:

MtMORANDUM

PiiTeacher's

Fay W. Smith
Educators Consulting,Services, Inc.

. -r
. ,

Evaluation Mita:for Pilot Project,;

DATE: April 28, 1975

Your assistance is needed to provide us with the information necessary to complete
an end-of-year evaluation report. The following. information should help in getfing
this together. if you have questions, you may confer with one of us as we make our
final visit.

1. Complete the attached form including the information for each of your target
students.

a. Initial placement refers to the book level, page, word recognition, com-
prehension and rate at which you first placed the student at his instructional
level.

b. Exit placement level refers to the book level, page, word recognition, coma-
prehension, and rate at his/her instructional level the last time you
performed 6 diagnosis before completing this form.

c. Standardized test scores (pre and post) should be recorded in grade level
equivalent scores. In case this is impossible, include a note on the bottom
of the Page indicating if it is percentile, raw-score, etc. Be sure to indicate
what test was used and dates of testing. If your particular test does not
give vocabulary, comprehension, and total reading, record whaLyou have
and indicate how it is designated on the test printout. If you already have
this test, data recorded on another form, just attach it and don't bother to
re-copy on this form.

2. Complete the attached feedback questionnaire. Be as specific as you possibly
can. Use back of page or extra/sheets if the space provided is not adequate.

, .

3. Include a summary of how you involved parents or attach the parent involvement
form which was provided to youal one of the meetings. -

4. Be sure to administer any final criterion testto students who have completed
or have almost-completed a bdok level where the test manual indicate it should
be administered. Record the results as you have been recording them and give
them to your supervisor to send to,us. if you'nb`ed copies of particular tests,.
ask );our supervisor to find out how many each teacher needs of each bevel; and

,we will get_them tbyou

FWS: bjm 88,



..10.

DISTRICT

EDUCATORS CONSULTING SERVICES, INC.
0. Box 1503

Conway, Arkansas, 72032

SCHOOL

TEACHER DATE

Please complete the following questions for use (n evaluating the effectiveness of the
AMS Pilot"Reading Project in which you participated during 1974-75. Give your own
opinion and don't be timid about being either patifiv or negative about any aspect
of the program-.

1. Date you first began participating in the Pilot Pro) c :

2. Number of target students you taught:

3. Number of minutes of daily instruction in reading provided to target students:

4. The days each week the reading instruction was provided to target students:
(circle)(circle) M TU W Trf F

5. Number of target students you were able to accurately plate at their instructional
level and record the results:

6. Number of target students for which you were able to conduct continuous diag-
nosis during the spring semester of 1975:

7. The frequencY of reading for diagnosis which you were able to perform during
the spring semester: (once weekly, twiceNveekly, once each month, etc.)

8. The number of target students for which individual.contrAls were completed and
used daily during the spring semester:

9. The approximate number of materials which you have identified, constructed, and
coded for the support system. (Show the number for eadi letter separately.)

Letter Number of Materials

r-



10. Number of target students to which you administered appropriate criterion
reading test:

11. Number of target students you were able to maintain at thisinStructional level
during the spring semester:01,(

12. On the average, what was the frequency of group meetings involving the pilot
teachers,in your district? (once monthly, twice, not at all, etc.)

13. How many of the in- service training sessions did you attend in Little Rock?
(all, missed one, two, etc.)

14. Please rate the extent you feel you were able (or unable) to perform each of the
major steps in the procedures and add your comments about difficulties, satis-
faction, etc. RATING KEY: 1--not at all 5--excellent

, Steps in Procedures Circle Rating

a. Perform diagnosis and accurately place 1 2 3 4 5

each student at hi$,/her proper instruc-
tional level..

Comment

4

b. Record errors generated on an 1 2 3, 4' 5

individual checksheet.41

Comment

Q

ti

;90
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Match errors generated with
.' appropriate support system --

C, etc.

Comment

..

d. Complete individual contract which was
used daily with, or by, the student.

Comment

14

.......1.....r 2 3 4

1 2 3 4 5

016

e. Provide directed teaching of skills 1 2 3. 4 5

related to eras generated.

4

Comment

f. ProOide independent skill practice which 1 5
related directly'to teaching ski Ils'con-
nected to reading errors generated.

Comment

91
-.3-



g. Perform continuous diagnosis for each!. 1 2 3 4 5

student at least once per week.

Comment

h. Maintain each student at appropriate
instructional level during the spring
semester.

Comment

1 12 3 4 5

i. Code and organize instructional 2 3 4 5

materials according to the system.

Comment

2

15., Please indicate how you feel about the program by circling the number which
most closely corresponds to your feeling. Aci.1 comments at the bottom about -
:any item.

KEY: 1- -very negatively; 2-- negatively; _Iso-so; 4--positively;
5--very positively ,

92
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a. The in- service sessions held in Little Rock

Circle Rating

Overall 1 2 3 4

-1. Length of sessions 1 2 3 4

-- Content included 1 2 3 4

-- Activities included for participants 1 2 3 4

Number of sessions 1 2 3 4

-- Help provided by the consultants 1 2 3 4

' -- Ideas gained from other participants 1 2 3 4

-- Facilities and motel accommodations 1 2 3 4

Comments (positive, negative, or suggestions)

b. The AMS Reading Program

Overall

Deteimining each student's instructional
level

-- Recording reading errors generated at/
instructional level /
Using individual contracts

Performing direct teaching activities,
P

Proidding independent skill practice

--,Conducting weekly diagnosis

93

1 2 3 4

1 2' 3 4

1 2 3 4

1 2 3 4

1 2 3 4

1 2

1 2 3 4

5

5

5

5

5

5

5

5

5

5

5

5



-- Maintaining each student at his/her
instructional level

.. .

-- lwant to continue the AMS procedures.

-- I would like to participate in the project
during 1975-76.

1 2 3

1 2 3 4 5

1 2 3 4 5

Comments (positive, negative, or suggestions) /

16. Suggestions for 1975-76. What should be the emphasis for those involved
during 1975-76? (Include suggetions for new teachers as well as experienced.)

40-

,
17. Did you have any students which did especially well that you could share?

i(describe briefly)- t

s4

I
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